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1 Introduction

This report focuses on learning support. It is wntten
for curriculum managers, student services managers
and learning support managers in further education
colleges. Tt draws on the experience and findings of
cight colleges which worked with FEDA to evaluate
ditferent approaches to fearmng support. The col-
leges were representative of the sector as a whale and
demonstrared a good regional spread while including
a large inner ¢ty colleae, a sisth torm college and a
college in Wales.

Twa of the cight colleges taking part in the work
were involved in major reorganisation during the life
of the projeet and all of the colleges had to cope with
a rapid pace of change, pressure of work and some
Lack of stability so it is to their eredit that they were
able to give much energy and commitment to con-
plete and repore on the rescarch and developnient
work which makes this pablication possible.

The guidance and approaches outhned in this publi-
cation  are  crucial o securing real colleae
mprovement and the vision of a learning society
outhned i the Frver Report Learmme for the
teenty-first contiry.

4 FE matters
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2 Summary of the findings

FEDA's project colleges provided a wide range of
information and evidence on the strengths and weak-
nesses of aspects of the learning support they
developed and delivered. The variety of models and
strategies the colleges designed to mceer student
learning needs are shown in Figure 2 on page 12, A
varied presentation of ourcomes resulted, some mea-
sured, some evaluative and others in the form of case
studies. However, a common message emerging from
all institutions is that learning support extends
bevond that which is resourced through the FEFC
additional funding unirs,

Current developments represent a phase of growth in
learning support influenced by external pressures
and internal forces:

« a change to new client groups with new
learning issues to address

o the impetus to assess all students as they
enter the college

¢ the need to improve completion,
achievement and progression rates for
students

o increased funding where learning support
can be encompassed within the FEFCs
criteria for additional learning support
units.

Further education colleges are witnessing, not simply
a massive development in cross-curricular areas of
work pervasive to all progranimes, but in the long-
term, a re-evaluation of the autonomy of the Jearner
and of what comprises successful learning strategies.
At its most effective, learning support secures the
learner’s access to - effective learning through the
mainstream curriculum the learner follows.

Colleges in the study all demonstrate that learning
suppart is making a difference to those students who
have been able, or have chosen, to take it up. The
aspects of cffective Tearning support dentitied are
listed below,

Strategy, culture and organisation

¢ Successtul Jearning support involves a responsive
and flexible approach, where specialist support
ream staff decide on the mow appropriate model
of support with programme tecams and students.

Vol2 Noé

» Learning support is more likely to achieve success
where the institutional culture has moved towards
an appreciation of educational encitlement and
inclusiveness for the learner, and away from past
models of withdraveal for remedial helo,

o Lecarning support which is integral to the pro-
gramme but specific in addressing identified needs
will be more likely to be taken up and valued by

students,

¢ The most ¢ffective teams of cross-college suppore
specialists are drawn from all arcas of the college
which can contribure relevant experience.

» Effective learning support relies on explicit staff
development (formal and informaly in all the col-
leges invalved, Most colleges indicate thar sign:f-
icant development work s still required.

o [ffective learning support mvolves an evaluanve
approach which can amend, develop or consol:

idate aspects of delivery and aranisation.

Take-up of support

o Initial assessmient processes identify significant
numbers of students as having learning support
needs bur much lTower numbers actually take up
learnimg, support provision.

o Takc-up of learning support is generally greater
when supportis dedivered withm the programme.

Liaison

» Good laison berween fearnig support speaiahists
and programme teams enables support to be war-
gerted at the needs of mdividuals and relevant to
the demands of the curriculum followed.

¢ The best examples of liaison have been demon-
strated where statf were able to develap rapport,
build strong relationships and clear channels of
communication.

e Formally recognised college inks herween spe-
cialist support teams and  programme  areas
promote greater recognition and value for support
services for staff and students,

~
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Models

e Partnership teaching and support within the pro-
granmne are identified as particulas o effecnve in
ensuring student rake-up and attendance of both
mregrated  and  discrete learning support

provision.

» Specialist workshops are most effective when
support is sharply focused to offer help which i
specific to both student needs and dhe demands of
the programme.

s Learnimg centres which have been cffective m pro-
moting a positive image of their role i helping,
build for suecess will be more able o attract stu-
dents for suppart.

» Skilled rutors can be highly effective in enabling
ctudents to manage their own learning, meer dead-

{ines, make progress and achieve learmng goals.

information

s Successtul models inciude clear and consistent
svstems, tar example b tracking and recording,
and also allow for diversin in approaches o
delivery of learning support.

s Colleges most able o ovaluare  effectiveness
through measurable outcomes have good access to
central computerised  management  mformation
sustemis or systems dedicaced to fearning support,

Outcomes

¢ Students receiving fearning support attained heteer
rates of retention and achicvement,

¢ Studones and suaff involved in learnmg sapport
were generally positive abour the eftectiveness of
the supporte especialls i relaton to ongoing

achieyements.,

6 FE matters
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3 The role and context of learning

support

What do we mean by ‘learning
support’?

Learning  support  ¢can  encomnpass  any Qe ey,
bevand the prescribed “content” of the college pro-
gramme, which il conribute o an indnvodual

students  atendance,  retention, leaming and
achicvement. In some cases it will be inregral to the
progranune; in others addinional. Learning support
must involve a college in mecting all the learning
needs idendtied both through initial assessment
processes and from the continuous review of student

Progress.,

Learnmg support s defined by ats current range and
practice. Each project college tinds it own defini-
vons and boundaries, and shapes its rationale by ity
own history and experrise. Fach has also developed
strategies inresponse to the combined, and some-
times contradictory, effects of nanional mitatives.
institurional culture and local needs.

The aim for most colleges is 1o march the fearning
environment and learming strategy o the student
through  appropriaic provision and  resources.
Fearning support is broader than basic skills help,
kev skills help, or help with a specific difficuley, such
as dvsdestas Te mav well extend bevond fearning
funded through additional support units. Support in
information technotogy and a vange of study shatls 1o
help studenes rincluding those on higher level pro-
grammes) to become more active and independent
learners, is hkedv o Tall ourside fundable caregories

for additional support units.,

Ahigh level of interest has been generated in learning
support work, Mamy colleges have diverted signitf-
cant energy and resources imto estabhishing college-
wide  systems ob support, feaming cerres and
detailed student tracking systems. Those colleges
which, over a nomber of years, have persevered with
study sklls,

anguage and mathematies workshops
for students who were struggling to make the grade.
are now tinding they are back i fashion, n the past,
fiancial restrictions often led to the closure af such

NIt provision,

Finanaal ineentives, together with the logic of
helpmg those fearners who could reach their goals
with the right suppaort, have had an mapact on the
further education

sector, A mvrad ot difterent

Vol2 No 6
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strategies and approaches o0 providing Tearnimg
support are evolving. They are bemg ried. tested,
improved and, to some degree, included in strategic
plannmg. This implics a sigmiticane <l in culoee
and leaming strategy for many colleges. We ook
now at the catalyses tor change,

Cataiysts for learning support
developments

The most direct influence on learning support is the
impact of the FEFC, espeaially through the funding
methodology and the caclier pressure on collepes 1o
grow. Colleges Keen o recruit more and - differen
lcarners recognise that growth inevitably leads to a
change m the student profile, a posable iserease in
the numbers of non-tradicional students and a need
to work harder to support studenes appropriately, so
that they are able to make positive progress towards
therr stated Tearning goals. hmproving retennon and
achicvement has a high priorin i all colleges and
there s demonstrable value mo making an carly
assessment of needs so learners can be provided with
the fevel and ovpe of support which will mingate
against paor attendance, missed deadlimes, fack ot

proaressfachieyement and eventuabiv drop out.

A significant factor which has mtluenced develop-
ments in fearing support s the Yact that for the hiest
tme nationaliv a number ol aspects of deartng
support provision attract tunding, directhy o the
torm ot additional Tearning support units. Howeven,
funding is recorded agamse the cost of animdividuals
additional Tearming needs. o the words of one

college project manager:

Addronal learmmg supoore potentrally o
tribaetes o g vrere of hteraevidearng as anioinds
vidual wssuc ol

Lhis flies i the face of realinn tor many colleges
where a darge proporion of learners are identihed
through  mitial ascessment processes as needing
support. i some cases "0 o those sereened using
Basic Skills Agency (BSA) marerials were achievimg,
below Fevel 1. This should make learme support a

whale msututional ssue requiring a whale college

(&)




strategy and policy with the associated curriculum
and staff development needed to ensure thar policy

becomes practice.

Development work on national curvicuium and qual-

frameworks has been influenual, The

(1996)
develop Key Skills and appropriate strategics to

ifications
Dearing Repornt underlines the need 10
encourage progression for underachievers, also con-
sidering arcas such as non-completion and the high
numbers of voung peaple who have not achieved
entry level’s NCVQ have re-spedified the Key Skidls
for introducnon in 1999 and  development has
cmphasised tearning support strategies and the need
to underpin skifl areas. FEDA has promorted a range
of development work on Koy Skalls and on Learning

to Learn.

In 1996 there was a remarkable number of natonal
commissions and reports concerned with improving
participation and educational performance: Lifetime
learning (DFEE), Swccess against the odds ONCE,
Worlds apart? (Revnolds and Farreili: and a series of
studies on literacy and reading achievement: Reading
perfornniice (Brooks er all, Hhe teachuig of readimg
(Basic Skilis Ageneyh, Reading o recesston (Gorman
and Ternandesr. While some studies particularhy
reflect outcomes in schools, the implications for the
post-school sector are clears both i terms of basic
skills. learnmg needs and in terms of learning
strategies which will help students learn how 1o
learn. Nationally supported Titeracy projects infhu-
enced by successtul American models have also been
the focus of atrention for the DEFE, who have sought
to consult a range of national advisory agencies on
the most appropriate curriculum  for all furure
teacher trainees. Identifving srrategios which will
improve levels ot basic shills achievement has gained
a high profile.

The further education sector, not surprisingly - has
responded to the multiple pressures of the mari-er
and engaged in a range of activities to identify and
provide for learning support needs. Annual revision
of  National Training  and  Education  Targers
INTEFTs1 has sressed development needs in
number of colleges in this area, both for learning
support and for a svstematic foundation level otter,

that NTE TS
remain bevond  the reach of many learners in

Qualifications contribute  towards

colleges, even with support.

The current emphasis on studene enatleme =, pro-
moted through Seudent Charters e a deveoping,
‘chient-centred” culture mirrors the message ot inclu-
siveness seressed by the FEFC Commireee, chaired by
Protessor John Tomlinson., For a number of colleges,
expertise in supporting individual learning necds has

8 FE matters

developed frony support provided for those with spe-
aific fearning ditficulties or disabitities. Work under-
taken in responding to Inclucive Learning has been
mfluential in a broader devdopment strategy with
recognition of the student’s envrlement o support
formally stated through College Charters,

Advocates of learning support have abways asserred
its warth bor Hirtle has been done o demonstrare its
value and its impace on learning outcomes, Despite
the many influences leading to devdlopment and
expansion of this arca. and its adoprion by some as a
kev component to college survival, the changes
remain precarious. Practiinioners of learmng support
must demonstrate ies effectiveness, not feast that it
contributes measurably to learning outcomes. in
order to affecr serious changes in learning strategies
and to embed it in the infrastructure of the seator,
Indeed, the Basic Skills Ageney nas carried out s
that
suppoert for hasic skills improses rerention and

awn  research  which  clearly demonstrates

achicvement,

The report from FEFCS Widening Participation
Commiteee led by THelena Kennedy provides a strong
lever dor change. The reporty Learnmg  works:
Jurther
(Kennedy, 199701 recognises that “learning is central

widenimyg  participation n cducation
to cconomic success and social coheston® and that
‘widening participation 11eans increasing access te
learming”. Learning support in s widest sense, has a
critical role to plav in enabling this increased
access”, Indeed. in Sepremiber 1997, the FEFC pub-
fished Kennedvs report, How 1o weiden partici-
pation: o giade to good practice tKennedy, 1997
which sets out standards and kev recommendations
for effective support for feauning, as aid our
Figure 1 on the next page.

Helena Kennedy savs: “The case for widening parti. -
ipation s irresistible.” I publishing our report on
ditferent approaches 1o dearnimg support, FIDA
seeks to help colleges improve the effectiveness of
their support for learning, i a move to respond pos-
iively to the Kennedy and Tomlinson agendas and to

the pohiey priarities of the new Government.

T
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Figure 1: FEFC recommendations for effective support for learning I

Needs of learner i Role of provider Standards for colleges | Evidence
Help to identify own ! Enwure learning support The learning support Summaries of the !
strengths and weaknesses i needs of learners from needs of learners from i support needs of
of learners and develop an i under-represented under-representied learners from
action plan groups groups are under-represented ;
' systematically assessed | groups ;
an all programmes

1
i

- + [ SR i

— + T

e e 1

Opportunities to remedy  © Effectively support Strategies are in place ; Policies and stratzgies |
weaknesses through i learners with learning to meel the learning l for college-wide K
additional tuition or . difficulties and/or i support needs of (hose tlearning support and
practice l disabilities on mainstream | learners : evaluations of learning !
: ‘ and separate specialist 5 ; support and tutorial I
; L progiammes programme ,
: : . !
i U .
i Access to personal ; Create atulorial system | The effectiveness of - Learners’ individual
i support . which meets the needs of : {earning support for - support plans i
' . alllearners ! learners from under- i Learners’ individual
¢ Provide access ta ! represented groupsis . action plans, tuterial
! professional counselling i evaluated including ‘ palicy and {ramework
! the use of learners’

views ' !

e e e = e = O U U

Individual meetings with i Monitor the elfecliveness Alllearners are satisfied Summary records of
“tutor to review progress  * of learning support . with the quality of " counselling services
: ‘ . support they receive

i ]
i Key recommendations
!

¢ Learning support needs should be identified in ways which are not threatening and which do not
suggest that learners are inadequate. !
s Plans for support should include building on strengths, :
. * Learners should be actively involved in ptanning how they are supported and participate in reviewing
arrangements.
¢ Colleges should not assume that certain types of learners need support as they may not.
., * Suppoit should be tailorec to meet individual needs; plans should be made to equip learners with 4
the skiils to use support materials independently and to move beyond the need for additional 5
learning support. |

(FEFC, 1997) :

s,

Li
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4 Management of learning support:
college strategy, organisation

and culture

A rradinonal nussion of further education is to cater
for those who have underachieved in ther prior edu-
cuional expertence, This has broadened and become
more prominent as colleges have grown. The history
ol the develapment of learning support stratepies
varied among FEDAS project colleges. One college
was in s st vear of implementanon, while some
other coilfeges had developed strategies from amra-
dition ot providing for a wide range of under-
achieving students for whom warkshops in study
and basic shitls support had been available.

Whereas previonsh this had been experienced as
“against the gram” of college strategy and culrare and
in the face of resource cuts, learning support is now
reconnised as astrategic development issue at college
and navonal ievel, Dehvering a whaole college enti-
dement 1o learnmg support m response to idenuticd
needs goes bevond the addiional support ottered to
ndmaduals by dint of the FEHECS addivonal funding
umits, As Helena Kennedy recognises:

Mtvacung and Leepiie those for aeham
feanmmmg 15 a danntnre experience s bard work
wnd porancially wnrercardmg, The offort and
resourees regiared to support sucly stidents on
comrses vecerres pasuffreent recogtton i the
crrvent frndig system,

chennedy, 1997

Strategy and policy

Overriding themes i all college strategies nclude the
need tor tesibiline and & diversin of approaches 1o
the delivers ol support provision, Fearmng support
must be matehed 1o the veeds of students and their
programmes, backed up by geod lison, dear
racking  systams and appropriate resourees. In
ceneral, the more developed the strategy. the more
divereent the range ot approaches, and the oreater

th concentrition ol pregramme-spectii

appraaches. A the colleges rdentified the e of

mereasing the mtegration of support to ensure the
tahe-up and cffectiveness of suppaort 1o a wider range
of students, Fuidence emerging trom the project indi-
cates that support which s bath mregrated into the

pragramime bat s specihic o addressing identihied

10 FE matters 1g

support needs s nor only taken up and valued
learners hat it also has a positive mpace on retention

and achievement.

Mot coileges use an imnal assessiment process o
identity levels of diteracy and nomeracy skills
entry, Lo many instances consideration of aggrogaie
data comtirms that needs cannot be met v specialing
staff working with individuals, or even small grouns
of students. The high volume of needs adentitied
should be considered by semor managers mvolved m
strategic planning at whaole insotutional level as
neads can seldom e mer and funded  entirely
through addivional support units.

One proyect college serves a Luee mner an area and
has a hstory of offermg both toundaoion fevel and
basic skills work o soung people and adults,
including those with specific learmimg ditficulties and
disabilines. A ugh proportion of students are unem
ploved, The volume of needs denuned ar
sereening tor basie skills suppert o abour 7500 A
second exarple is o enatlege noan area where the
GOSE grade profile for Te-vear olds who might eneen
further educanion mdicates attainment levels ag 90,
below the national average, This college competas
with other post-16 providers and screening at eniny
identifies abour 3670 of college entrants as necding

\lil\i\( it

Fhe se of leaiming support as o whole vollege
strategy 1o address the volume of needs, along with
poor retention and achicvement, s a significant tssue
i these two examples, Teas also sigmheant tor the
colleges i the preject with a parucular emphasis on
A-level work, where support tor kev skils and stody
shills has been o key part of the college strategy.
Those colleges in the project with a strong histerny of
providing tor Jearners with specific learming difti-
culues or disabilities have drawn atenaon ae therr
strateey 1o the cultural struggle to overcome anioded
imphving deficit, to move to one of imcdusiveness and

student entitfement.

Chur stralegy s to cncotrage staff to Dharvea fros-
tive pevception  of leapnne support s a
resorurce which e enbanice the perfornnice
dad achicvenwent of Gl students, vather thae o
)’('”l('t{[l’[ NIH.{(',.
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This statement from one college is echoed i

strategy and principles outlined by all the FFDA
project colleges. The implementation of a whole
college strategy will be supported by a clearly com-

municared and commonly understood college policy,

Organising learning support

The extent ro which development has been steategi-
catty iniriated, or devaloped ounwards from the work
of specialist pracriconers has varied from college to
college. Fach college has o strategy which is sup-
ported and promoted by a specitic team or rhﬂnngh a
cross-college structure and, for most, is recorded in
policy statements. Advice emerging from one college

report includes:

Share poteer and resources whervever yon can,
let progranimie leaders tne ont ther deas weith
vout for support. Use wehat is theve and doaw't yet
locked i policres and  definitions 1weluch
restrict the range of things vou can do. Basee
Skalls as only part of the suppart students el
need hut i you alloae it 1o defue your agend.a it
el Timizt the vange and scope of webat you

et do.

Al the colleges have identfied a learning support
ream. generally Jed by a manager or co-ordmator for
learning support. Teams vary in numbers but can
mclude staft with a range of roles and responsibalities
mctuding:

* rutors

e learning advisors

e Jcarning centre managers and staff

* Lev skills co-ordinators and specialise statt
e I'nghish and NMaths att

® [asic shills staft

s <ection 1 staft

o hibrary watf.

Mot teams are HI';_'.lni\L‘d on a tl‘()\\»(()“k’gc basis.
some have devolved l‘lu]gct\ \\'l]fu‘h are intnrmcd l\_\‘
the volume of addicional support wiies drassn down
the FEFC,
support team members are alvo bath kev <kills and

from However, a number of learning
vocational tutors in programme weams, and plav an
immportant imk role m developmg learning support m
particular programme areas,

[hose colicges whose fearning support managers
have direct access tor and support from. a senior
manager, ceneradlvoesperience o greater level of
devdopment support. Overt and “real” management
support has been shown to be effectine m wideby
promotig, a and values: and

COrporate nussion
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ensures the quality of internal marketing which i
essential to the successful mregration of dearning
support. I this context needs are recognised and
responded o with greater flexibility, for example
through cascloading, parmership teaching, buddy
sestens and other approaches which make demands
on planners, staff tme and other resources. Senor
management involvement also tends to encourage a
more demonserable level of accountabiliny, In the
words of one college project manager:

The proviston s nowe o a4 firmeoand winani-
biguouns basis and bas nowe achicved strategie
staties and asoa kev factor o the mstitution's
plamnng and fundimg deliberations.

Project cotleges implemented a range ot approaches
to learning support with a mvriad of tormal and
informal links in order to organise the tall range
cffectively (see Figure 2 on the nest pagen.

Different approaches to learning
support

Appropriate staffing and dmetabling are raised as
mportant considerations, often requiring specrahst
sepport staft o operate extremely flesibh, Staft

Skills are recognised as crucial to studene take-up of
support hoth in marketing and dehivermg support
which maximises both their onn and the student’s
potential, One college indicates thar the learmug
support tutor has a very wide brief and comments:
“These roles require o muln-skilled taor who can
work flesibly ro sansfy students needs.

The importance of informanion tlow and eood links
are also identified in the eftectiveness of the support
tor the student. Having systems in place o ade aty
the range of needs accurarely, to nack progress. o
provide feedback and to review progress during the

vear are also regarded as vival ingredients,

There was some variaton in the extent te which col-
leges were able to co-ordinate the involvement ot a
wide range of staff with different Kinds of specialise
\l\lll\ In SO ((\”Cgcx WO SAW separate oraanisabon
of basic skills, study and Tearning management <kalls,
kev shedls and support tor those with spectine dithr-
culues or disabilives, swhile in others support reams
cbraced staff from all relevant areas ot the college.
Separation often reflects hstorical development and
NMajor

restructuring i ibwo ob-the project colleges resulred

most  strategies  advacate  co-ordinanon.
m some benehits o fearnmg support arcas i cach. In
one, previoush discrete arcas of learming suprort

aned basic sKidls have been combined under one
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Example 1: An example of a whole college policy

Learning support policy

This policy recognises the entitlement of all its students to assessed and planned learning support, identifies :
the commitment and planning which that involves and those responsible for ensuring that the potlicy is .
implemented. ;

Policy statement

This college is committed to learning support assessment and provision which is designed to enable every
student to make maximum effective use of the education and training it provides. .

Responsibility for implementation

o All staff have a responsibility to accept a professional commitment to the successful implementation
of the policy.

e The College Management Team and the Corporation through the Policy Committee has a
responsibility to review and update the policy and assure implementation.

e The Academic Board, through the offices of the Curriculum Committee and its working groups has
responsibility to advise the Coilege Management Team an issues of operational implementation.

Strategy
To achieve this we will:

e establish a clear and promoted entitlement to learning suppnrt assessment for all students at all
entry points

e provide a range of services which reflect the support needs of all our learners and are evaluated hy
the learners

e ensure that tearner support is fully integrated into all forms of curriculum delivery.

Operational outcomes
This involves a commitment which ensures:

¢ an effective system for the early identification of learner support needs which is managed by the
tutor, the tearner and specialist support

* anidentified team of highly qualified and experienced staff to provide specialist assessment,
support and training where necessary

e an approach to resource-based learning which acknowledges learner support as an integral part of
curriculum delivery

* learner support which is owned by course teams and included in all curriculum planning and design.

Lo
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Example 2: Responsibilities of learning suppoit staff

(College A) Learning support team responsibilities

Advise and provide specialist assessment for FEFC addilional support claims

Provide specialist support and advice to course teams on development of learning strategies and
action plan to include students with learning difficulties and/or disabilities

Advise on the development and implementation of college policy in all areas of Learning Support
Plan and deliver a college-based staff development programme as designed to reach and maintain
standards required for an inclusive approach to additional support needs

Liaise with College MIS on issues of student tracking and monitoring of activity

Initiate and co-ordinate the college four-yearly internal audit on individual learner support
Produce student information packs and entitlements in consultation with Quality Assurance and
Client Services which sets, communicates and evaluates college standards for individual Learner
Support

Devise a course team entitlement for all learner support services !
Liaise with examinations section on special airrangements ,‘

Example 3: Job description

(College B) Learning tutor responsibilities

Delivering a personal and career development programme

Operating the managed learning process, including initial action planning and progress reviews at
least twice-termly

Meeting students regularly on a one-to-one basis

Ensuring that students fully understand assessment procedures

Monitoring and tracking the learning of all students across all units within his/her ‘caseload’
Maintaining student summative records to record and track progress, including the maintenance of
grading evidence records .
Identifying problems with progress and creating action plans to enable students to solve problems ‘
Supporting students in the above ‘ :
Liaising with unit tutors with regard to student progress in individual units )

Communicating outcomes of mc~ aring and tracking of students to the Course' Manager

Liaising with learning support/language support/Key Skills teams with regard to individual students’
progress '
Ensuring that Key Skills Units are fully addressed ;

14
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manager: in the other, a key senior manager with
overall vesponsibility for learning support services
has heen identified, where previously learmer centre
waork and basic skills workshops have operared dis-

cret vl_\'.

Changing the college culture

Changing the college culture has emerged as a theme
in cach of the college straregies. It concerns a shift
from deficit to entitlemient and more independence
for the learner bur also includes some specific aspects

of responsibility for the learning process,

Key questions

e Whao is entitled o suppore?

e Who carries the balance of responsibility
tor ensuring that students who need or
want upport will receive ir?

o Who decides the Tevel method and content
of support?

e Who delivers the supporr?

¢ Do all tutors need to become mulri-skilled,

i.e.to be able to use learnimg support
NURICSUTEN
¢ Who takes responsibility tor assessment,

reterral and recordimg?

These questions and their ANSWCTS signal a maove
from a model of learnimg support as the responsi-
bility of a group of speciatist staff, to a0 model ot
apprapriate strategics embedded in the programme
dehivery, Most ot the colleges comment o the
struggle for specialist sraft to gain aceeprance and
professional regard and respect from some pro-
gramme arcas. One college records pereeptions from
staft training i learning support and parmership
teaching strategies, as: “a challenge, opening practice
ro scrunny by another tutors chalienging wraditional
teaching cultures.” Staff development, a key issue lor
whole instiutional development, is adentified  as
essential inany strategy for change and development

in fearnmg support.

Monitoring the eHectiveness of support and demon-
stratmg its value s also sdennificd as an important
part ot this cultural shitto as well as the wider need o
show value for moneys and 1o assure and improve
quality,

Internal markeong and establishing responsihilin
for support at programme level are key dssnes an
calfege developmant strategy. One college records
disappointing results from a stadt suevey (he survey
1s reproduced in Appendix by

Vol2 No 6

Nearly balf the respondents clamed not 1o

kuows the referral procedures (for learnmg

supporty despite sigaificant cfforts to corenlate

and display publicuy materals on these and

mmiher of learnmg support statf attendnig

meetes aoid mdiction scssions.,
Another college stresses that a student-centred
approach to fearnmg, thar is, starnmg from where the
stadent iy s abso a good approach to apply 1o
working with other sttt i the contest o thar
strategy for learning support.

Three colleges spearficaliv denutied the mmportance
ot both formal and itormal hinks at more than one
level across the college. for esample, earning
support manager with faculty, school or progranue
arca heads; and learning suppaort tutors with course
turtors. In some cases these had been huilt mro organ-
isattonal structures and meetngs, Links which tacih
tated joint planning and mmplementation ol support
by speciabist and mainstreany seaff working i part-
nership were seen to be particularly effective in pro-

motmg the take-up and etfectiveness of supporr.

The pace of development, often slower than anoer
pated, was reviewed by several colleges when iterim
reports fed to a revision of inital targets. One college
mvited programme managers to review their pro-
gramme  structure and  the demands made on
learners, alangside the teaching approaches used.
with a view to identifving where support necded o
be integrated into the programme. The guestionnaire
is presented in Appendis 2 and i is interesting to see
that questions about reaching precede those aboun
lcarmmg. Clearts, cultural change s slow o ke
eftect, particularly relating to the realities o it

cmphasis away trom teaching and on o learming.

However, postive progress is bang made. Several ot
the colleges. who have been estabishing this work
over two to three vears, are begmiing to denuy a
positive transiton and valuable vesalis, THowever, all
sull wWennhy a need for considerable refinement and
development, Since the change mvaolves learmimg
practices across a whole college, there is a need tor
integration with other mitiatives, and the respon
siveness has inevitably been slow o the first phases.

Ohne college veporis:

Such cnltiere clhanees take tome 00 As v any
sen developaent imore tome s nceded at st
As the systent becomes nione oonbedded, Tnason

tinre can be decreased.

lu
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Management, strategy and culture

All colleges stress a1 strategy invalving a dinversiny ot
approaches.

The un Pas becn o nrake learivig suppost as
responsive as possible to e needs of ondicndual
students and the differme conrses and chient
wranps that nutke up mnmnstrean progiseon,
For most ot the colleges such a vareny ot
tpproaches. however, Hourshes within a coherent
overall framework  which

sMrutare, 3 commeon

allows room tor diveran and a degree of autonony.

[t weas considered pipontant to alloe flexibdos
o development o arder that learnei suppori
could heconie embedded mro colloge systems,
allonemg a sense of ownerslbap of support ssies
for el tutor and studeat.

Another college emphasises that the organisanon ot
learnig support should recognise and mirror other
pacterns i the insorurion, Tr sees 10 as an important
runction of senior management. in supportng devel-
opment, o clarity and disseninate kev objectnes
dor example, through pohiay or simple statementsi,
but to allow teams to develop and evaluace eftectine

approaches within an overarching tramework,

The achicvement of trust benween members of the
group or organsation and the commioment 1o 3
shared  set of  values relating to o callaborame
approaches s necessary for an effective whole
college approach o an entitlement imadel of support.
Mostof the project colleges benetit from clear obyec-
tves and ransparent but flesible svstems tor man-
aging learnmg support. Diversity can flourish and be
cwned ar the devel ot delivery and indoadual
endeavours can be valued, Oreamsanional strategs.
structure and culture are all kev to the eventual out-
comes, An carlier Coombe Lodge Report, Clangimyg

the Cadltiere of a Collcge suggests:

Sueccess appears to depend o somme mdiendinal
Juahties, and on addressonyg the complexity o
the pracucal reahtics of
CCHINSLIICCS,

CCocmbe Dodge Vol 24 N3 Juade

werdely  diperong

Fhis was written mthe contest ot overall coliese
management but the message could e commuom
cated with somie purpose m relation o the srraregy

and organiation of learning support.

16 FE matters

Key issues

o Successful learnmg support myvolves a responsive
and fesible approach. where speciabist support
staff decide on the most appropriate models ot
support with programme reams and sfudents,

s Lcarnmg support is maore Tikely o achieye suceess
where the college culture Bas moved towards
appreciation of educanonal entitdement and inclu-
anveness foroall learners and from

RIS Past

models of withdrawal for remedial help.

* The most etfective cross-college spectalist support

teams are drawn from all arcas ot the college

which can contriburte relevant experience,

o Learmng support whnch isinregrased mro the pro-
cramme but speatic o addressing idenntied
needs will be more hikelv to bhe taken up and

Va t lIL'LI l‘_\ learners.
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5 Models of learning support

Students receiving support across project colleges
cover a wide range of curriculum areas and levels,
They include NVQ and GNVQ at levels from foun-
dation to advanced; City and Guilds, GCSE and A-
levely creative arts,  business,  computing,  built
environment, engineering, clectronics, motor vehicle,
health and social care, hospitaliey and  carering.
Project colleges offer support for a wide range of stu-
dents, including those with specific learning diffi-
culties and disabihities. The characteristic factor i
the diversiry of models offered within each college

strategy for learning support.

Colleges rely on good formal and informal links
berween learning support and programime statf, in
arder to establish and deliver an appropriate model
for the students and programme arca. Consideration
given to the pardcular needs of programme arcas
and groups of students has been a major influence in
the modds that have evolved. Tt has involved ques-
toning which kinds of support a student is maost
likely to participate in, and benefit from. These
forms of sup=ort include:

s support «which is integrated mre the programme
area

* dndividual or group sessions related to the pro-
gramme arca but located ina base room

s separate/specialist area or discrete provision
delivered by specialist staff in workshops or

centres on cither a class, surgery or drop-in basis,

fn some cases a mix of all these possible approaches
has been made avatlable to students,

Programme staff can give crcdibiliny and status o
learning support. Where there are opportunities for
them to plan and work together with specialist col-
leagues to consider evidence of student needs, and
discuss appropriate strategics for helping learers
cope with those programme demands which have
caused  difficulues, they will he more likely 10
actively encourage students to take up support.
However, some colleges identified resource diffi-
culties in planning, organising and monitoring the
range of models chey would want to adopt. Lidison
is time consunung but is necessary it essential infor-
mavon is to be shared for the muartual benenit of the
fearners and the institution.

Vol 2 No 6

Although there was no formal cost-benefic studs undesr-
taken there is clear evidence in reports produced tor
FEDA by project colleges thar an integrated approach
to support, promorted by tutors, is effective in retaming
students, Performance Indicators 1995=96 further edu-
cation colleges in Frigland presents an analvsis of data
on student retention and achicvement in sector colleges
and shows continuation rates in the median college at
862, with conunuation ar only 83% in the 25th per-
centle (FEFC, 19971 The opportunity to retain up to
142, of the student population must be worth further
investment in support for effective learning,

Initial assessment to identify
learning support needs

Most proiect colleges screened full-time studenes as
part of their entry process. Some extended this to
part-time students, This helped o identify students
who would need support with basic skills but the
sereening did not help colleges specify the exace
nature of student needs, nor inform the detail of the
support programme necded. Inan attempr to make
more detailed assessment of students some colleges
their own

developed programme-specific  inital

assessment - materials  which  were  administered
through the induction process. Some colleges also
used transictional statements from schools and other
agencies for entrants with learning difficulties or dis-
ahilities. Access to specialist psvehological assess-

ments was also organised when required.

One college used sereening prior to admissions inter-
views and some programme arcas used the infor-
mation from this in conjunction with interview
information to guide course placements. In another
callege, madels of support have been planned jointly
with specific programme areas which have been tar-
geted as a result of prior sereening information and
other coliege data.

Apgregate data from mitial screening processes pre-
sented different tevel prafiles for student populations
entering different colleges across the praject cohorrt.
Both aggregate data and information on individual
students were recorded and used in a variery of wavs
and for a range of purposes in differert colleges, In
some colleges sereening mformation was used o
inform strategic planning and was readily available
- -

b
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-

o all programme arcas to support curriculum
plannmg at operadonal el In other colleges Tess
than half of programme stalt surveyed were aware ot
serdening information  or subsequent referral

SASTems.

Fhe data avalable from five colleges showed that
berween 20% and 7570 of those students sereened
were found to be aca basie skills Tevel below BSA
fevel T Commonly, Tess than a fifth of those iden-
rnied actuathy expertienced learning support, sigmiti-
cantly less i somie colleges. There s an issue for
some students about suppore which is dehvered
cutside the mamstream programme. It can be per-
conved negarvely socthat students resist taking i up.
Fhe challenge s clear: o find cost-crective wavs of
meeting support necds idenafied through ininal
Aasessent processes v maodels and approaches
which have credibiline widh soatf and are recognised

: Example 4: An extract from student guidance on learning support

and vatued by students. 1o is equally clear that this
challenge cannot be met by diserete and specialised
provision alone .

Those colleges which undertook more specitic intal
assessmient in the induction phase, did so cither by
reterral to a fearning support specialist, or through
ratortal and Tearning management tiime or key skills
work. Study support needs, other than basic skills,
were also identified through guidance and assess-
ments in the carly part of programmes. Self-referral
was encouraged i a few colleges, particulariv where
students were on higher Tevel courses, (see Appendix
3 tor an example of 3 self-assessment checkhst for
\Illkl_\' Skilks

Learnmg agreements and mdividual action plans
were widely used, afrer imtial assessment. 1o help
students manage ther learming, aided by learning

Your entitlement

‘ What the college will give you

1 You are entitled to confidential tutorials in relation to your personal welfare during your time at

college.

[}

You are entitled to an initial action plan drawn up between you and your learning tutor during the

induction period (first one/two weeks of your programme). The plan will identify what you need to
do - your learning targets for the duration of the programme. It will be based on a review of your
achievements so far and your future intentions. It will cover everything you hope to achieve in your
college course, including qualifications, additional studies and activities, and the development of
various forms of general skills, knowledge and understanding.

3 You are entitled to receive information and advice from each of your subject/unit tutors, in advance
of each planning and review session, on what you will be learning in their part of the programme, so
that you are able to formulate short-term learning targets in your progress and review action plan

tutorial.

4 You are entitled to two planning and review sessions every 12 weeks, to a maximum of half an hour

each.

v

You are entitled to planning and review sessions which are properly conducted in that the Learning ’

Tutor is heipful and sympathetic and takes steps to deal with problems which reguire coltege action,
such as inadequate facilities or difficulties with tutors.

if you are not satisfied with the service you have received from your Learning Tutor or the college, you can i
register your dissatisfaction with your Deputy Faculty Head for Student Services, or the Head of Student
Services. Either arrange an appointment to see the Manager responsible or put your complaint in writing. You
are entitled to a written response within 10 days. If you are not satisfied with the response yau receive, you .

Folould take up your complaint with the Director for Internal Operations and Planning.

' Your responsibiiities

t

v You are responsible for oblaining from your tutors the inlormation needed for selting targets in the

progress review and action planning tutorial.

2 You are responsible for attending the progress review and action planning tutorial at the time, date
and place arranged, and providing the necessary information about learning targets.

“

. progress you have made,

18 FE matters 2 J.

You are responsible for attempting to mee( the targets agreed and providing information on the
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support.  Continuing  liaison  berween  earning
support and programme staff, inomost colleges,
ensured progress, through the development ot an
appropriate curriculum and the continuing and
careful monitoring of support, student attendanee
and progress, Psample 4 sets our a specimen of the
students entitlement to individual reviews to plan
and support progress. Crincal to the success of this
particuar review process s the availablity ot up-ro
dare information and advice trom all st who

teach/support the stadent.

Further information, critena for good practice and
pidance on inttial assessment can be tound i
FEDAS reposty Usane omtnal assessmient to adentify
earners” needs (Green, 1997,

Learning centres

Seven of the eight colleges mthe study oftered drop-
inand programmed  learning through  learming
centres. Most of the college learing centres offer
pleasant, recenthy adapted Tacihues with stody con-
soles, computer W orkstations and banks of reterence
materiats, Most have been Tocated centrally an the
colicge near libram and study rooms; and a few are
devcloping smart card enmy to record usage, Staft in
fearning centres need to be prepared 1o work Hesibhy
n respoense 1o g wide range of support needs
requested by students using the facilities on a drop-in
Basis. They neead 1o know when to reter students on
to colleagues with specitic shills or experience and
they need to know who these people are. The image
a learning centre has with the student populaton ot
the college s cmtical i promoting 1ts use. One
college regulartt ametabled GNVQ students mro the

earning centre for kev skills work, with support

oftered by a team of vocational and key shills spe
ciabsts. Other students, working toward GNVQ,
GOSE or Nlevel were offered individual suppore
through a “surgery” appomtmient svstem while whole
groups were m osession, The centre was a hub of
activiiy with the kind of buzz which attracted stu-
dents to use it on a dropin basis <o that key skills
spectalists tmetabled in o the centre to team-teach
intermediate GNVQ <tadents could buitd ina NMaths
sureery sesston swith a GOSE student, be avadable 1o
olter

support with a0 drop-in studene's Mleved

Chemistry - assigmnent, and anvthing, clse which
arose. Another callege set out to change the mage ot
its learnmg centre Iy adverosimg hugh level Matls
support tor Nelevel stodents, and promonng the
centre as an essentiat |\|.1(U to visit for those \('yl\”]_g_:

higher arades,

Vol2 Noé6

Specialist worlshops

Specialist workshops varied and had, i several
cases, developed with maore limited,  paper-hased
resources. More recently these had been extended to
mchide computer assisted learning programmes and
other factlivies, Staff in specialist workshops tended
to he basie skills or key skills speciatists. Workshops
were most effective where specialist seaff were hept
well informed of support neads and assignmients in
advance of suppart sessions, Tiison berween spe-
cialists and programme arca staff enabled support to
be directy velevant to programmes swhich motivated
students more to attend sessions and benehit from
support as well as ensuring more programme sealf

promated support services.

In some cases, specialist equipment for students with
visual, auditory and motor impamrments was also
based in, or adjacent to, workshops or learning
centres. Pacihoies and services included  braihing,
computer adaptations, note-takers, communicators,
signing and voice-activated dictaphones.,

tn three colleges, Titeracy and nameracy support or
hasvic skills waorkshops operated separately from a
more generabist fearner contres which was vsed by o
much wider range of Tearner for flexable study. In
several other colleges, work was either integrared
o one centre, or small base rooms adjoined the
main learner centre to provide tor one to one or
maore spectalist support. In the colleges with two or
more sites, arrangements varied and dev topment
had generally begun from facilities established on
ONC Ma sire.

For a few colleges, development of learning support

began with basie shills suppert and  specialisg
workshop arcas while the development of a feamer
centre was talh adentificd  as supporting a
broader range of study <kills. Whether integrated or
separatehy developed. most colleges now regard their
specialise workshops  and - fearming centres as
important resources and ream bases which con-
tribute to and support worke delivered within the

Programnies.

Fhe value ot a coherent central support sysiem
which integrates and maximises the potenoial of gpe-
clabist statt tacilines and resources across workshops
and learning centres, along with libraries, is widely

recognised, One colleges tmal report seates:

o reant o bolistic approach 1o suppost rather
than a structurally dieaded one, ebere things
ke Maths, conmuavucations  and  disabaity
support are offered separately. Maths teachers
ueed 1o he aweare uf

Langiage  ssues,
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commupications teachers need to be atvare of
the impact of seusory maparrment on reading
« by taking onoa mudtiphaty of roles and
rarelv saving no to any request for help aee bave
managed (o get stidy support and the issies it
refrresents (o he seen as an miegral part of
t'();ll("k'(’ /)/JIIIII'H‘L;.

Learning support through tutorials
and active guidance ‘

Several colleges oftered fearning support work which
was arranged alongside torial tme, or was nre-
erated wich 1t Phis allowed the learmning support
tutor to waork with some students, while the tutor for
the group could support and monitor other learners
in the group. For some students the support tutor
worked m the same room as the itorial staft; in
other examples, specific support work took place in
a separate room. This depended on students™ needs

and practical constraints,

In one college learning support work was fully inte-
of
extension and enhancement of the role of the pro-

grated  into a range progranimes  through
aramme tutor. Fhis was deseribed as che tlearning

model™. In model,

managenent this particular
GNYQ tutors were allocated up 1o seven hours cach
week with their tutor group, as Clearning man-
agement” time, There was a commensurate reduction
in the taught hours avatdable 1o “deliver” mandatory
and optienal wnits, The focus of acrivities was per-
sonal development planning with practical support
re enable students to develop skills essential ro them
in managing their own learning, Learning man-
agement tme included:

¢ personal twtorial support

¢ individual review time to plan, track and
record achicvement

e kev skills support

+ individual and small group support with set
assignments

¢ learning support tor those with identified

needs,

There was an clement of team teachmg within the
model, with specialist staft working with the utor
from time to time,

Where students were referred for specialist support
oatside the programme area, it was given, where
possibic, by the same member of stalf offering inte-
arated  key skills support within learning  man-
agement time, Having buils up trust and established
a relatonship within the programme arca, students
were keen to take up sapport outside the programme
area, seeing it as an extension of their work within
their mainstream curriculum. The previously per-
ceived stigma artached to the learner centre seemed
to disappear overmghs. The strengths and weak-
nesses of the model are identified in Figure 3 below,

Partnership teaching

Seven of the eight cofteges included  partnership
teaching in their approaches to learning support and
tive of the callepes provided studies in this area.
Most colleges considered that parmership berween
learning support and a programme was essential to
the effective delivery of support, even where two

tutors were not teadiing together in the same class,

[ —_—

1

Figure 3: strengths and weaknesses of the model identified by the coltege project manager

Strengths

Weaknesses

* Good relationship between student and
learning tutor

¢ Improved achievement

* Good retention of students

Good transferable skill development

¢ Centrally designed cross-college model
Good links to additional support

* Good identification of students’ current needs

,4.____._..__..__._____A_
L ]
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* Time resources

* Need staff with appropriate broad skills
» Improved grading evidence i

o Across GNVQs an inconsistency of interpretation
of learning tutor role
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Moadels varied considerably berween enlleges, mainly
in the kind of liaison established to support the part-
nership. Some set up formal structures involving the

fearning support manager and programme leaders,
others used support tutors linking with specific pro-
gramme teams. In all cases the staff imolved in
reaching together expected to meet regudarly, They
targeted areas of support as they arose in the dehivery
of the programme and developed materials which
integrated specialist support activities.

One college project manager recommiends the use of
Fifective use of reading (Lunzer, 1979) and Learmng
from the written word (Lunzer, 1984) as imvaluable
ads to subject-based reading developments, The
documents  were  used  toinform  collaboranive
planning of support delivered through parmership

teaching.

The partnership approach was seen to facilirare the
cross-fertilisation of skills and experiences between
staff with different specialisms while giving a higher
profile to support staff, Collaborative work has
helped develop a shared understanding of funda-
mentals, like literacy skills, with @ range of cur-
example,
engineering staff in one college who felt comfortable

riculum specialists. For science and
integrating elements of numeracy and [T support in
the mainstream curriculum felr thar lireracy was a
separate issue, Mowever, reflection and discussion
identify that

experienced:

helped some  of their students

e ancgative attitude to reading or limited ability to
access different kinds ot text which would
ievitablv impact on their progress

o difficuley in coping with subject-specilic

vocabulary

e anced to be helped to use the libraey and other

resources to good effect

o problems i writing to essav-rvpe formars when

needed.

Partnership work informed the mroducrion of some
literacy support work i conrest and led to a higher
number of referrals from subject statf keen to obtam
focused. short-term term supporr for their students,
here students took up diserete support provision
alongside integrated support chrough  partnership
teaching it was easily possible for specialists to
ensure activities were relevant and seen as a conunu-
ation of the wainstream curriculum but in a ditterent
fearning environment,
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An important outcome of parmership  proctice
overall has been the improved recognition and value
of support by subject staff which has encouraged o
higher take-up of suppart through speaialist work
s‘h()ps and centres.,

Several colleges rdentitied liaison as ime-cansuming,
but most pointed out that valuable statf development
resulted from active parmership work. Good rela-
tonships and trust were important for staff coping
with the challenge of opening, their personal pracnce
to scrutiny but the potential for mmprovement in
gquahity was stressed, For some colleges, Tinks over
partership work formed one part of a2 broader
strategy of cross-college links berween progranimes
and support tutors,

Having colleagues present while teaching is hikelv o
become a more frequent occurrence with the move ro
FIRCTS

lookimg  at

self-assessment for the
Where
approaches and coaching and mentoring, there is 2

new  Inspection

regime. colleges  are team
strong message emerging from FEDAS work m chis
area, that teams would do well to include a learning
support spectalist, (Example 3 shows extracts from
one college’s report on preparmg support materials

in partaership.

Differentiation in teaching

As volleges fight to increase or sustam student
numbers within existing, or sometimes diminishine,
resonrees, class size becomes a real issue. Efficiency
savings have abready Ted o aignificant reductions
both stafting and taught hours across sector collepes
s that increasing class sizes becomes one of the few
remaining options left 1o managers struggling to
balanee budgers. Added to thisas the knowledge that
larger classes will be more than likely to represent
grearer diversity i age, expertence and ability and
mitial assessment processes have revealed the estent

to which this is the case in project colleges.,

At a ume when Governmenr thinking about mixed
ability waching m schools is linked o concerns
about low levels of achievement, B colleges find
themselves farced mto a situation where larger and
more divergent groups of learners are inereasingh
hkelv to become the norm. Ditferentiation, fre-
guently the subject of concern and criticisny in school
mspecnon repores, witl inevitably challenge col
leagues i sector colleges,

Differenuation in teaching was the tocus of bret
studies by two project colleges, one i the contest of
delivery of GNVQ) kev <kills and the other tocusing
on staff wraining wowards approprate teaching and

24
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! Example 5: Extracts from one college’s report on preparing support materials in partnership

L
|

‘ Materials

' Materials werc written to cover most areas of the vehicle systems and health and safety syllabus. Initially
materials were produced in the form of packs covering a complete topic. Later, a simpler faormat was adopted,
f with a single sheet (no more than two) covering specific elemenis of a topic area. These were found to be more
" manageable and consequently more mativating for most of the students.

Our aim had been to devise accessible, differentiated, communicative materials. In piactice, sur emphasis
“became accessibility, and devising a set of core materials which could be stored on disc and modified and
improved next year. Of course, materials were interactive and communicative, involving comprehension exer-
cises, information transfer exercises (e.g. using texts to label diagrams or compiete charts) and some writing
oppottunilies, but much more work needs doing here. Apart from laoking into more differentiated material, we
"need to look into linking materials in with the library and LDC facility and with IT, and with learning tasks
involving students in their own research using facilities in and out of the college.

Our matenals certainly need to be reviewed and evaluaicd by others, but a very encouraging start has been
made, on which we are keen to build.

" Development
We are all committed to continuing this work in the new academic vear,
N Target 1

¢ To produce a sel of accessible foundation materials which provide underpinning knowlcedge of MV
theory

* To produce extension materials

¢ To develop links with T

e To provide opportunities for student research using facilitics i and out of college

For this we need to:

¢ evaluate our existing materials - rewriting, amending as necessary

¢ put more emphacis on lesson planning and delivery - particulastv in relation to grou)
work; activities - to improve our own class and learning management

¢ consider the OCN communications syllabus iwhich we helped writed to frame a balance of
communications skills development on course.

I} Target 2

- To encourage students to access additional learning facilities, particularly in relation to numeracy and literacy.
Here it is worth stressing that a communications person ‘on course' can act as a vital, personal link between
main course provision and additional Sup'pon and is fundamentally important given the ‘learning baggage'
many foundation level students carry.

"I Target 3

Disseminate this experience to colleagues.

3
s
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learning strategies. All colleges in the study identified
the growing need for barh learning support staff and
programme tutors to become skitled in working with
divergent learning needs and to - recognise chat
greater differentiation through tasks, resources and
fearners  would  lead 1o

support  for positive

autcomes,

Differentiation is about ensuring the best match or
fit: beeween the learner’s needs and approach 1o
fearning and all thar is offered through che learning
eavironment. Ditferentiation in mainstream practice
could benefir from improved laison with specialise
support statt wha have much valuable experience to
offer m designing learnig tasks, resources and
support activities appropriate for learners repre-
senting a range of levels and curriculum: conrexes.,
Effective

differentiation s ar the heart of the

inclusive learning agenda.

The publication of fnclusie learnmge Tomlinson,
19961 has had a major impact on colleges nationally.
The FLEFCS committee focused  particularly on
learners with difficulties and disabilitics but there is
general agreement across the sector that their report
has wide-reaching implications for teaching and
learning ar whole insticudional level. Cerrainly the
committecs thinking abour the meaning of inclusne
learning is particularly pertiront o this section of
FLDACreport:

Inclusiee learning 15 a ieav of thinkiig about
further cducation that uses a revitahised under-
stenchng of learnie and the leayner’s require-
mients as its starting point. What the teacher
does. wehat the college does, and what the
sector does should he miformed and shaped by
thisumderstamding, The ant is not for shudents
suiply to take part” oo further education but to
be actirely meluded and fully engaged i therr
learning, At the beart of our thinking les the
idea of match™ or fit” betieeen boie the learner
learns best, wehat they need and weant 1o learn,
aind 1ebat s requared fran the sector, a college
and teachers Jor successful learning to take
place. By “mclusiee learning” therefine, 1ee
mean the greatest degree of malel o fu
between the mdividual learner’s requearement s
and the proveston that s miade for thet,
fluclusive T earmmng, Towldmson, 1996,

Jipp 23=200
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Specialist in-class support

Specialise staff, such as Lainguage support statf. some-
times offer timetabled sewsions, at other nmes spe
ciabist support is otfered i class, Speaahist imecliss
support will often be focused on skhills development.
The extent to which speciabist staft collaborared with
mainstream staff was more varied in this model than
in parmership teaching where oine needs™ donnh
cation and planning were essental strands of devel
opment. Tasks and acunvities could sutfer a Tadk ol
vocational contextualisation o that students per
ceived the support to be wrelevantnrelaed 1ohe
vocational contest. This kind of support could be

risk of being stigmansed by students.,

Double-staffing and “pragy-hackmg” were abso used
1o describe models where a0 specialist pronvided
support to identificd students durig o umctabled
programme session. The specralist seppaort rutor pen-
erally provided feedback on stndents” progress. and
this also led, in some cases, to a degree of negoitaton
onver the curriculum and iethodolopy which would
help studente achieve assignments more ettectinedy,
This imevitably relied for success on good mterper
sonal and negotiation skills, as desertbed me part
nership models, v few colleges commented that
support titors were mevitably dravwn o helpa wider
range of students 1 they were available mothe cass,
Again the  emphasis hason

Was o on ;‘,(ll)L]

programme and class level

Ever-changing models

Al colleges idennfied the need to use models tlexably,
They recognised that programme statt and stodons
cohorts shifred from vear to vear s did dcarnmg
support teamst and therelore, 1t was important 1o
use evaluative mformavon to mprove and develop
models cach vear. Several colleses stressed  tha
mpror ed models shoudd nevertheless be buli withn
amew ork,

the context ot o clear and cohurent

Advice from anc college report sugress:
o the focus has to be on enabling learners

o adentify, develep and wark with ait spectabsts an
how a devohved wmodel, which s non-threatenme
and concentrates expertise where 1o s most

cHective, can be achieved

o mvolve and empower teams, allow teams 1o
dedide an the pretored approach tore learners

their arcas.

2y
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Key issues

24

The outcomes of initial assessment should be used
at both strategic and operational level for the
benefit of the whole institution and the individual

learner.

A hiph volume of support needs cannor be mer
through discrete and specialised support provision
alone but reguire models which integrate support
wichin the programme.

A flexible approach o the staffing and use of mul-
timedia learning centres, which promote a positive
image of higher achicvement, will serve learners
well.

Good haison between specialist and mainsream
staff encourages learners to make more ceffective
use of specialist workshops for focused support.

Parenership reaching enables specialist and main-
stream staff to work callaboratively o trget
tasks, materials and support to the needs of indi-
viduals within the programme area.

Extended and  enhanced  tutorial  provision
delivered by mulua-skilled tutors can offer students
cffective support for the management of their own
learning.

Larger and more diverse groups of learners will
demand  greater differendation through main-
stream teaching and learning practice. Specialist
staff can play a role in supporting mainstream cal-
feagues in ensuring the best match or fit berween
the learners” needs and approaches to learning and
the fearning environment.

The most effective provision has a wide range of
strategics for providing support and the flexibility
to match them o need,

FE matiters
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6 Funding learning support

Learning support and the FEFC
funding mechanism

A significant proportion of the work that has been
deseribed in carlier sections of this report can arract
funding through the FEFC mechamsm ot additonal
support bands, but by no means all, The mechanism
i Wales sull rehies on a bi-annual bidding process,
although a move towards a crieria-hased syseem,
simitar 1o that used i Pagland, s antapared. At

present this means that a Welsh college 1s not assured
of gaming fundmg against Additional Tearning

Support (ALSY expenditure.

The mpace of the funding mechansm on colleges
which aim to improve retention and achievement
through appropriate support has been sigmficant.
The criteria and bands for funding  additional
support are well documented and updated annually
in FEFC guidelines, However, college interpretations
of the enterer vary and have been the tocus tor ques-
tions and debate with experss from the FEFC ata
number of FEDAS navonal conterences held to dis-
semunate the findings from research and devel-
opment work in this area.

A definionve maodel has not been agreed, so thar addi-
tonal support tunding remains a source of con-
tinumg discussion and consultation with the TEHC,
Reeent development work supported through col-
leges which are members of the Urban Calieges’
Network has made a small seale comparative stady
of costs set against additional funding units by dif-
ferent colleges, The findings from this project are
reported in FEDAS publication Addiional support,
retentiont ad gundance o urhan calleges.

The fearnimg support project colleges reported diffr-
culuies with the level ar which Band | is ser. They
identity a number of students cach vear who receive
small amounts of additonal support (perhaps tour
to siv hours cach term), sometimes through drop in
services, 1o which they return ieecgularly when they
need help through a specific learning barrier, Other
students attend sessions for 10 1o 12 weeks and do
not need turther support. Without this help, thew
students would not suceeed. They need support but
the cost oof suppaort does not reach the numminn Jevel
for additional support units,
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Some colfepes resource their learning support service
mainly on csomated ALS income, and prablems
arising have equatly tmaceeptable solutions: either to
indicare to the student that vhe needs to attend more
often than is really necessary: or ro send the student
away because of a lack of resources. In practice one
or two oxtra learners are not an issue, but when
mamy fall o thes category, they represent an
untunded learning problenm. One callege estimates
that 67, of those who take up Tearning support in
the fearmmg centre are nor tunded through addi-
ticnal support uiits as the wornal sapport nime fatis
below the devel ser by FEFC fundimg bands,

Another problem i that additional suppart unies
relate to the colleges average level of funding. This
means that a college with a low Mverage Level of
Funding (ALF1 will recenve less than thar costs
through the banding system, whereas o high ALE
colleae will receive maore. Clearly the move through
1o convergence will resolve this probiem bur ar rhe

moment tis a real issue for Tow ALF colleges,

Ihere remars the fundamentat issue ot funding indi-
vdual Tearners’ additional needs anlv when they
require sufficient help o gquahify for additonal
support units which presses learnimg support back
towards a deficit model It learning support is 1o be
the enudement of ali learners, expeaially i circums-
stances  where the needs identitied  mav mhibic
progress and present stedenis trom achieving their
qualification goals. colleges will need to be able 1o
provide i, A number of colleges continue to express
concern at sigmticant exclisions, tor example, for

baste information rechnology SKills,

Hetena Kennedss report trom the Widenimg
Parucipation Conmittee will be much welcomed Iy
colleges. In devoring a chapter 1o funding issues,
SFunding i the mostimportant lever for change™, the

FCPOTT COMMUNICATCS STrONE messages:

W fear that the contpnane year-on-ear redine-
tons o one costs across pubilicly funded
Javther education are providme @ disiicentire
for providers ta frivest o the additional supprort
kucwen 1o be required Jor snceess 1eith sonme
learner gronps .. Resources are requured for
both new students and Jor the additional
sipport, gindance and enrichment that undoer-
need af

refuesented  groups more are to
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participate  successfully  in education  and
training. Investntent is required in curriculim,
institutional and techuological change.

(I\'[')l)l(’([_\" 19497)

College funding for learning support

Most of the project colleges tunded learning support
work on assumptions derived lrom college umt costs
{in other words that a cerrain number of additional
units can be generated) or from attributing unit costs
to programme arcas on the basis of scudent unit gen-
eration, which s then top-sheed  for learning
support. In most colleges the leaming  support
manager or co-ordinator controls resources tor ailo-
cation on staffing and materials. o few colleges
learning suppore teams participate - the annual
process of plannmg and estimating the umits for the
FEFC funding bid and 0 pares of the budget

planning process.,

A part of the monies allocated was generally con-
verted inte delivery hours based on average staff
costs. Most colleges m - the study identify average
teaching staff costs of between £30=£33 per hour for
learnig support work. Most commonly a ratio of
L4 (Staff Student Ratio) was used, although some
colleges idenrified a pattern for learning support
work where i1 sessions for specific areas were
included, as well as assessment costing generally
between £15-£19 an hour (see Example 6 on the fol-
lowing pagel.

Taritts identified by some colleges to assist tutors in
estimating and monitoring budgets also include costs
for spectalist assessments, for example, educational
psychologists, Once budgets and potential demand
have been esrablished, a few colleges then divide the
resources broadly into discrete arcas tor support,
such o, number and language, in order to plan
initia] timetables i conjuncrion with programmes,

Several colleges stressed that expenditure tends to be
front-loaded, pucting in more support work during
induction and the carlv phases of the course.
However, students can experience problems. or
identity needs at ditferent stages in 2 earning pro-
gramme. Colleges which have monitored the student
drop out rare often report a large pereentage toss ol
students after a whole term has been completed. Teis
important that support systems can respond flexibly
to needs as and when they are identified.

Some project colleges identified a high demand for
SUppOrt prior to course assessment work and ro

prepare for end exammations, The need to bt inwich
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programme  times and the ‘bulges’ in demand
requires  flexibility in both the availability and
delivery of support as well as expenditure patterns.
Predicting and being responsive to need  makes

plannmg resources a difficulr rask.

Accommodation and materials

All bur one college in the study offered the facilities
of a lfearning centre which was used by students for
tmetabled learning support and drop-in support. All
the colleges also offered specialist workshops, mosth
for basic skills, incudmg diserete arcas or base
rooms for language and numeracy suppaort and for
small group or one-to-one work, A few colleges also
offered, or are developing, resoarce-based learning
faclities in progranime arcas, to help alleviate che
prablems of geographical access otherwise presenied
in multi-site colleges.

Project colleges reported that most of the learning
centre accommodation is thought to be artractive
and conveniently locared ceniral to the college. Trcan
be either integrated with, or near to, library facilivies.
Ffforts have been made to promote an upmarket’
image. with muolti-skilled staff to support a range of
taaghr and independent learning acrivities Tor those
seeking  excellence  dhrough  high  levels  of
achicvement. There has been a conscious effort to
move students away from l\cl‘ccpti()n\ ol ]cdl‘lllll;.',
centres as remedial workshops™ where users can be
isolated  fram other students and have access to
limited learning resources,

Most centres offer maltimedia resources, some with
access ta the Internet and CH-RONS and bencfic
from colourful displays. Most also have available a
range of fcarning packs and study support macerials,
ntmber
offer adjacent turorial rooms and some specialist

both subject-based and more general. A
1 s

workshop bases for lireracy and numeracy. Most col-
leges provide some specially adapred cquipment for
those with visual, anditory and maotor impatrments.
Language laboratory facilities and multimedia devel-
opments were also used inoone college. Centres
report that thev are often very busy, FEDAYS recent
manual,  Learning  Resource  Centres, presents
detailed case studies of LRC provision in seven col
leges (FEDAL 199700 These studies will be ot interest

to learning suppore specialises,

In some colleges fearning materials used by support
statf are tocated adjacent to learning centres and
workshops, except where there are programme
resource bases. A wealth of thome grown™ and puh-
lished marerials are available although most colleges

mdicate thar there is 2 need to refime and develop
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Example 6: Two examples of funding

—

College X
Student X: Part-time GCSE Human Biology

Pre-entry: Nothing

VEntry:

Initial assessment by support tuto: costed as
30 minutes of 1:1 tuition @ £33 per hour.
Dyslexia assessmeni by educationat psychologist

"bought in from LEA. Standard charge of £120

which comprises the LEA charge of £110 plus

! administrative costs in setiing it up.

On programme:

Weekly attendance for support. Sometimes for
two hours, sometimes for iess, occasionally twice
a week. Sometimes including up to 20 minutes
individual tuition and sometimes she worked
{argely on her own. We do not attempt to log all
the details but cost the support at two hours

perweek @ £33 per hour on a SSR of 1:4 i.e. £16.50

per week, starting from the first session a student
attends until the tutor signals that the student has

exited X came regularly so she is recorded as having

26 weeks of support,

tracking
! Liaison with course staff/leader }

College Y
Components:
1:1 assessment and self-assessment interview

x hours for programme design or organising of
support or specialist assessment

1:1 ~ 1:4 tutor support over x weeks

x hours of support assistant time
1:1 reviews for each 12 hours of support

As an example, individual additional support for
a GNVQ intermediate student may be funded
as follows:

Based on stalf cost £35 per hour:

Initial screening as gioup } approx 1.5hrs
Diagnostic + self-assessment 1:1 }

Programme develogpment }
Administration of support,
} approx 5 hrs

A

Teaching 18 hrs planned on 1:3
6 hrs
Review each 12 hrs/term dependent on

whichever is shorter 2 hrs
Total: 14.5 hrs
Assessment costs: (£s07.5 Band 1)
Exam concession secured of 25% extra time requiring
extra invigitation and administrative costs. Averaged .
as 30 minules from the Dyslexia coordinator @ £33 |
per hour and 2 hours admin and invigilation '
@ f£10 per hour. |
Total costs:
Initial assessment £16.50 !
Dyslexia assessment £120 i
On programme support 26 x £16.50 = £429 !
Assessment costs £16.50 + £20 = £36
|
Total: £ 601.50, Band 1(Band o is also claimable !
for p/t students on programmes of less than ‘
450 hours per year) )
WAV
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materials further, especially those related to voca-
tional assignments. A few colleges also indicate that
wider access to use of CD-RONM marterial could
enhance basic skills support. In most colleges pro-
cramme and learning support statt conoribute o
materials in the centres and specialist bases bur the
general experience was that ane or two programme
arcas m cach college tended to be more involved than
others, often the result of interaction with members
of the learning support team on particular support

ISs LI,

In a tew colleges the boundaries between specialisg
basic skills workshops, studenes wich learming difti-
culties and disabiiities support and learming centres
have resulied 1o difterent qualitnes ot accommo-
dations Literacy, numeracy and hases tor learners
with dithculties and disabilives have not always
cenperienced the benefits of recent adaprations and
“new furniture. Special project money has supple-
mented college tunding to build up equipment and
resources i learmimg support aveas and o pump
prime new Jdevelopments, Sponsors have also been
sought to buy cquipment for disabilin support.
Some colleges indicated an equipment and materals
budget of £1,500 to £3.000 an the region of £4-£5
per full-time student per vear recenving learning
supporty, Although drop-in, mdividual, and spe-
cialist group work with specitic programmes is
undertaken in the workshops and learning centres,
anmereasing level of learning support work s
rmietabled into the programmes and relies on the
programime accommaodanion and resources, together
with fearning support matertals and specralist stat

who can/will travel.

Staffing

Aspects of organisanon and management ot fearning
support work have been discussed ecarlier i the
report. Most colleges have a cross-college team of
statt, conssting of 2 manager or co-ordinator,
teaching staff with speciatise skills and support staft,
whose roles vary from college to college. Co-ordr
nation of the imvolvement of a wide range ot statf,
mcluding Basie Skills, Kev SKills, Foghish as o Second
or Other Language (FSOD, Dyslesa, Foglhish,
Maths, T with
Dithiculuies or Disabihtes SEDDY, can be chat

Libranans,  Students Iearming
lenging, but will increase the potennal in learming

support services and models.
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Support  staff  have different backgrounds,  spe-
ctalisms, roles and responsibilities. In some cases
support staff are largely administrative m others they
support a range of activities meludimg aceess o

fcarning materials.

Ihe cotfeges 1 the study vary considerably e wze
and correspondingly the number of core sttt in the
learning support team also varies, as do the number
of part-time members, The latter include vocational
tutors mainfy based in progranune areas, ather lan-
auage and Mathematies titors based i programme
teams and a number of part-time staft ke those with
responsibifiey: for FSOT or dyslexias Appendin 4
snows an example of one college’s statiing chaet tor
learning support tor one acadenue sear, which mdi-
cates notonly the staft uvobved, but the comphicared
channels for communication  and  organisation
because of the crossover of Iu'\pnl‘.\ll\l‘llic\. This s
taken from an urban college with 3,300 full-tune
cqun alent students, 18% of wiich are enrolied on
full-time programmes. About hatf the student intake
are marure students: 15% ot students are of black or

Asuan origin.

Most colleges amm 1o keep a reasonably stable stadt
team. Inevieably there are changes annuaaltly, as work
develops, programuies change their needs and new
staff are drawn ing The diversity in the size and
nature of the colleges and the different stages of
development of their fearner support work, produces
a large difference in the volume of provision, with a
siall college offermg 65 hours a week of fearnimg
support statf activinn and a large college providing
nearly 300 hours a week, over halt through part-tume
tators, Feaming centres are tvpreally staffed trom
TO00 am o .00 p dailv and mavbe for two or
three evenings, with a tew open tor longer hours, A
nuniber of staff are psually present, especiatly in the

larger centres,

I'he ditficulty m ensuring good quality staftmg, and
an appraprate range of skills tor learning support
work  has been raised by oseveral colleges,
Determining a2 core of funding which can sately be
rranshated meo permanent services has heen an issae
tor colleges in the development of learner support
work. The difticalty with the system of addinonal
support funding is that, implicit ina, s the porential
forvaration m the volume ot needs identtied from

VOO O v ear

A strong message emerging, from carhier sections on
models and approaches s the need to ensure at the
Jeast, good Trison, and at best, aceve partnership
work with mainstream statt, Where all these waith
spectalist skills hase apportuntties to work together

as a team and there are svstems and structures which
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enable members of teams to partner mainstream
staff, learning support will have the best chance of
being a student encidement which is real and
eftective,

Key issues

¢ Learning support as an entitlement for all fearners
is much wider in scope than the support claimed
through additional support units. This needs 1o be
reflected in the resource allocations tor hoth

generic and additional support.

¢ To maximise the patenoal i the FFFC funding
mechanism for additional suppore units, colleges
need o bring together the skills and experience of
thase who uanage the curriculum, MIS and
fearning support.

o Imolving a wide range of statt wich diterent
speciabsms can enhance the range and cftee-

tiveness of learning support provision.

s Colleges need to find cost-elfective ways of har-
nessing the experience and skills of staff to waork
collaboratively 1o increase the availabiliey of
quatiny, multimedia, programime specific, support

materials.,
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7 Central systems for learning support

Information systems

Project colleges reported vers ditferent levels o
access to, and support from, their management
information svstems. Most colleges used infarmation
logeed contrallyv ar an carly stage onindivduoal
stadent records, to generare clavmed ALS unies but
rclicd on fearning support staft o fog supplementar
information and to teack fearning support actsitics,
Data could be stored manually or on computerised
records not set connected to the management infor-
mation svstem. Some colleges indicated rthat beteer
links are planned i the nest stage of development
for the MIS within the college, Accessibility of intor-
matan s criticsed 1 three colleges, while internal
use of e-mail systems s o ather colleges assises the

speedy rransfer of information!

several fearning support eams had designed ther
ownosvstems tor monitormg and recording, and
these included a Tog based on averace support coses
per student tor different services. This dpproach was
deseribed as a 'meter runming” approach so thar trom
the poine of minal assessiment a student form with
rariffs was generated and was added mto ALS claim
records once the relevant sums were triggered. The
svstem meant that cach student had o learnimg
support ~tory on record which allowed for ne up
between inidally idenofied needs, take-up of support
and. later, progress and ourcomes, Several colleges
kept separate records tor learning, attendance and
costs. Keeping records as clear, aceessible and simple
as possible, v the message from most eotleges.
Records can then be shared benween administrators
and practivioners and used more widely for several

purposes,

Information gudes have been drawn ap by several
colleges contirming the level and kind of mtormanon
ta be collected and the wavs in which it should be
recorded, More detailed learming records can then be
kept in student Dles and programme files wiiuch are
accessible to stodents and turors who work wath
them, along with action plans and progress assess-
ments.

The heavy load of record-heepimg identitied by all
colleges in the study s assocrated with a comples it
uanion involving large numbers of sttt collectng
informaton tor a range of purposes to meet both

mrernal college requirements and the requirements
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ot significant others outside the college. Information
collected for the FFFC provides evidence of the
Jdemand for fearning support and the volume and
pattern of delivery. Where the mfornaton collected
for the FEFC is accurate and 18 recorded in o form
which makes it castly available to a range of sttt it
can be used to sapport internal processes which
benetit the learner as well as mtormmg contmuous
mproyvement ot provision.

Informauon gathered on minal sereemng of students
i~ generally communicated to progranime teams. The
amount of information recorded varies. but most
colleges operate svstems using, farly sinple standard
forms which log basic lTearning needs. The mfor-
mation can be kept by cither the learmng support
tutor or the programme titor, mostly both, One
college denufies thar assessment  mformanon s
avalable for condance and selectnion interviews and
that:

Vocatorad reas bare a proile of groap and
ardata patial

assessaient bemg keved oite the colleee ortor-

area meeds as g ovesult fromg

Nidtion SVsteil.

Intormanen  gamed  trom imal assessment has
intormed curriculum development m some areas,
such as (\“‘L'I'IH:_‘, pre-proaramne inductions or taster

W L'L‘k\.

Most colleges adentty a particular member of the
speciahst support team to hink with a programme
arca. This person has a major role i ensuring infor-
maton flows, Where fearmimg support is integrated
mro tutorial Cand  pmdance work,  recular
student/tutor reviews are used to monitor progress i
meeting specific goals adennfied. Where learning
support s delivered separately, progress records are
kepto usually involving the student and feedback s
aiven to relevant tutors, Planning and progress
mectings  with programme reams and reeular
meetings of learmng support sttt are inchuded as
positve channels for sharing information on stu-

dents and practices.

One of the parucular weaknesses idenutied i several
colleges has been the tadure to get informanon
across tooa range of statt on the acovines and
svstems mooperation tor fearning support work, Tis
wdenotied o relavon to esternal

has also been

Volz No 6
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agencies, local schools, and especially in relation to
transition for students with learning difficulies or
disabilities.  Traming, systematic involvement in
student and  statf induction;  providing  student
leaflers;  simplifving  pro-formas; and  providing
outline information in staff and curricufum hand-
books are among a range of methods which have

been adopred.

Four colleges stressed the importance of providing
management reports on different aspects of strategy
and delivery 1o disseminate and  promote mnfor-
mation on the service and to mtorm future planning
and resourcing, For some colleges a lack of adiminis-
t-ative support hamipered information tracking and
the compiling and classiication of support materials,
The appointiient of sameone to the role of learning
advisor helped o bridge a gap by opening aceess to
informartion for students, logging student artendance
and progress records. and also Taising with teamis.

Quality

Student and tutar evaluations of progress against
idenrifiecd needs and targets for improvement are kev
processes i assuring guality in learning support.
Learning support reams have butlt up a wealth of
intormation at the student and programme level,
which is tracked and co-ordinated with  other
members of the learning support ream and pro-
gramme teams. The support ream in one college pro-
duced  1ts

reproduced in Example

own criteria for success. These  are
7, along with the data
sources and issues identified by the college which

used them.

For most colleges learning support is meluded in
quality assurance svstems through course reviews
and student perceptions survevs. For some it is eval-
uated as a cross-college service. Tt s ar a wider
college level that fearning support teams consider it
has been much harder to compile the necessary nfor-

mation to demonstrate effectiveness.,

Few learning support teams considered that college-
wide surveys were able to include sufficient infor-
mazion on learning support work to assure quality or
identify  detailed  strengths and areas for
imiprovement, Most had intiated their own student
and staff evaluations through specially designed
questionnaires, (See Appendix S for an Lxample of a
College Devised Questionnaire to Evaluate Students”

Pereeptions of Aspects of Support Provision.)

Vol2 Noé6

Several learning support teams found the analysis of
mformation they gathered about aspects of support
provision extremely valuable in drawing  their
attention to issues they might not have considered

otherwise,

The studies imvolved in this project have helped
teams to focus on the information that will be
valuabie to compile, where itis available and how to
gather and usc it. [t has been a positive step forward
for most colleges to be able to demonstrate some of
the vaiue of learning support work. The evaluation
ot developments over one or two vears and, in a few
cases, testing of improvements, has akready informed
plans for a nest stage. Some colleges who were able
to design informartion and review sysrems which fig
with centrally organised systems m the college had
access to a range of dara already available. This
helped in comparing and analvsing outcomes across
difterent programme arcas.

Using comparative data on course retention and
achievement for students receiving learning support
and those who do nor. has helped one college to
identify arcas of  possible under-achievement in
[carning support. This has resulted in an exami-
nation of the other factors affecting the students on
the programme, to make a fair assessmene ot the
effectiveness tor non of the learning suppore. Several
colleges point 1o the difficulty of evaluating learning
support alone. Tt is open to all the variable facrors
that affeet the learner. The line from information to
quality is not straight! Learning support will not
make good, for example, an mapproprate course
placement, nor poor tutoring skills,

Staff development

Earlier sections of the report focused on shites in
organisational and learning cultures, imphed
developments in learning support. Increasingly the
strategies and models adopred by calleges depend on
[carning support staff working closely with pro-
ramme area staff and very often, delivery wichin the
programme. One colleges tindings informed  the
view that suceesstul strategies for the development of
all sratf would mean that ultimately speciabise
[carning support stalf should not be necessary. The
longer term preture consists of appropriate learning,
strategies, help for all learners in identifving and
managing their own needs, and multi-skilled pro-
gramme tators, trained to debiver lcarmng SUPPOTT.
Some colleges target training for programme area
staff to ensure that cach curriculum area has
mercasing numbers of statf with the skills and conti-
denee to detiver support.
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Example 7: An example of success criteria, data sources and issues raised by one college keen

to get a measure of its learning support provision

RETENTION SUCCESS WOULD BE INDICATED BY:

1 Students remaining on course and not dropping out.

Data sources

1 Compass
2 Manuai records
; Issues

.1 Accuracy of records. Dependent on course tutor filling in register and notifying Compass when
i students leave.

¢ 2 Frequency of retention record print-outs?

3 Records would need to be passed to AST.

4 Would need to be analysed group by group, including AS and non-AS students.

STUDENT ACHIEVEMENT WOULD BE INDICATED BY:

1 Improvement in assessment outcomes by AS students throughout course.
2 Qualification outcomes.
Data Sources

1 Tracking of success by assignment and unit.
2 Externally assessed unit outcomes data.
.3 Qualification outcomes’ data.

! Issues

i 1 Needto be able to track results by assignment and unit for AS and non-AS students.

| 2 Comparisons would need to be made on a group-by-group basis.

B Would need to investigate drop-in results per assignment and unit through use of exception

i reporting e.g. may be a prohlem with unit.

i 4 Recommend use of computerised tracking system developed by P Herbe:t. This would show pattern
| of achievement by assignment/unit; as well as initial assessment outcomes.

i 5 On courses selected for pilot staff would need to be trained to use computer tracking system,

|

1 Progression to another course at same level.
2 Progression to a higher level course.
i 3 Progression from GNVQ to NVQ.
4 Progression to work.

5 Positive student evaluation of course.
Data Sources

1 Destinations data.
2 Student evaluation of course.
 lssues

How refined and reliable is destinations data?

How extensively is it available?

How many courses use a SFOC?

Comparisons would need to be made on a group-by-group basis.
How extensively could instruments be applied!

Sampling methodology?

[oX RV N S S
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Example 8: An extract from one college’s submission for an accredited training programme

Level of accreditation sought

We are seeking fo accredit this course at Levei 3 within the University of X, ‘

INSET Credit Accumulation Framewark because the purpase of the course is:

¢ ta develop specialist teaching skills in support of professional roles
* {0 re-orientate individuals to prepare them to undertake new roles. J

| Wiy design our own course?

i There is no existing form of accreditation that will suit our particular needs. The nearest available course would
I be Integrating Language & Learning Development developed by the Language and Lileracy Unit, Southwark .
i College, and accredited by the University of Greenwich. We have held informal talks with the Language and :
| Literacy Unit but it was finally decided that their course was not appropriate for our needs.

‘ There were two reasons for this:

1 The course was only about Language Support and we wanted a course which covered both
Language and Maths support.
2 The course is accredited al MA level which is too demanding in terms of time for hard-pressed
‘ colleagues.
!' We have therefore designed a training programme specifically for X College, delails of which are given below.
Aims and learning outcomes

“a) To ‘re-orientate’ experienced vocational lecturers so that they can deliver additional support.

“(b) To enable course tutors to become active partners in the planning and delivery of additional support
on their own course.

Learning outcomes
. By the end of the course participants will be able to:

(@) identify the language/maths requirements of vocational courses
' {b) understand the generic maths, language and learning skills which students need o develop in
' nrder to succeed on these courses and to progress beyond them
. (0) understand and contribute to the initial assessment of students on these courses
(d) plan, deliver and evaluate team taught sessions which facilitate the development of these skills
(@) access specialist help for the benefit of their students
{f} understand, implement and develop X College procedures for delivering additional support
(g) ptepare, deliver and evaluate individual learning programmes which develop maths/language and
learning ckills.

Entry requirements and pre-requisites

éThis training course will be a pre-requisite for all new members of the Additional Support Team duringi

| 1995-96.

; To be selected to join the additional support team lecturers will:

'

» have had successful experience of working with individuals and small groups

¢ demonstrate a real interest and enthusiasm to learn more about Maths/Language Support

+ be willing to deliver Maths/Language Support in a team teaching context

» work under the guidance of the cross-college co-ordinators for Maths/Language Skills to develop
course-related Maths/Language Skills as a member of specified course teams. .
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Indicative content

X College additional support procedures

Identifying the language/maths and learning requirements of vocational courses

identifying the language/maths and learning skills that students need to succeed on their courses
Initial language/maths assessment

Strategies for developing language/maths and learning skills within specific vocational contexts

Participants will be expected to acquire a general overview of the development of both Maths and Language
skills. However, for assessment purposes, they will be able to concentrate on either Maths or Language.

Pattern of learning activities

Time scale

Course delivery

The course will be delivered by a combination of:

focused reading using the course Resources Handbook
six three-hour group sessions on key issues

individual mentoring (up to 3 hours per candidate)

an ongoing tearning diary with periodic evaluation.

| Candidates will be encouraged to wark co-operatively and share ideas over the college e-mail system.

34
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All candidates for the award will be members of the Additional Support Team, managed on a daily basis by the
two Additional Support Co-ordinators who are also key delivery people on the course. Candidates will also par-
ticipate in the termly Additional Support Review Days.

Assessment

Assessment will include the following:

a class profile (for 95-96) ~ drawn up jointly with the Course Tutor — showing initial assessment of
students’ skills and other relevant information

an analysis of a course syltabus for identifying the maths, language and learning skitls

plans and evaluation of three delivery sessions team taught by the candidate with a professional
colleague showing strategies for the development of maths. language and learning skills
examples of three individual learning programmes across the range of students including evidence
of negotiation, review and adaptation

records of work done with three students to go with (4).

3.
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The course will start between June and October xxxx dapending on when staffing arrangements for Additional
| Support have been finalised. The course will be completed by xxxxx.




Raising awareness in basic skifls issues for all pro-
gramme tutors forms a first stage for staff training in
most colleges, Programmes include, usimg the Cny
and Guilds 7324 Certificate for Vocational Tutors,
with staff moving on to the Basic Skills in FL
Certificate (CRG 9283) or the Initial Centificate in
Basic Skitls (C&G 9282/3). Tlowever, basic skills
training covers onfy one aspect of learning support.
These and a range ot other aceredited courses are
criticised, varioushy, for providmg only a limied
mtroduction, being oo narrow and non-specific as
well as failing to address wider study support issues.
Help is needed parteularly with support activitics
and skills for fearners on fevel 2 and 3 programmes.,
Spectafist support teams do the best job possible
within existng constraints and are most successtul
where resources support parmership practice. But
overall, major saff development required for
whaole make
demands for a commitment that hard stretched spe-

institutional,  entitlement model.,
cialist co-ardmarors and ther reams felt unable o

Qe

While aceredited tramimg clearly holds artraction
and rewards for some staff, basic skills specralists do
not  want o go  over tamiliar }J,r()und, learned
through severdl vears pracuce. For this reason
several colleges are considering traming conrses
developed with Open College Nerworks,  which
could include  aceredited  modular - programmes
relating to speatic aspects ot learning suppuort. One
collepe designed ity ownr course and put together a
submission to a local higher education institution for
acereditation within their credit framesork ar Level
S (A extract from the submission is reproduced in
Lxample 8y,

The followmg list covers most of the aceredited pro-

grammes used by project colleges:

e Brinsh Sign Language mtroductory, stage 1,
REN\EE!

o City and Guids 7324: Certificate tor
vocational tutors: basic skills support in Bl

o City and Gudds 9282/3: Tnitial ceruficare in
basic skills

o City and Guilds 9285 Certiticate in basic
shills in FF

e Citv and Guilds 74012 Certificate of
management studies (co-ordinatars

o City and Guilds: Further & adult educanon
teaching certificare

¢ Open College developed accredited
programmes

¢ RSA Computer literacs/CLATT

e RSA Counselling skills in the developmient
of learning
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e RSA Diploma in reaching specific learning
difficulnies

e RSA Dhiplona moceaching hiieracy and
numeracy

¢ Iraining and Development Lead Body
IRERIRVES

o Umversity of Greemwich specialist

aceredited programmes,

Many members of fearning support teams had spe-
cialist qualifications tor dealing with learning diffr:
culties ke dystexia or in reaching ESOL and basic

skills.

College recommendatians ancluded a progressive
statt developmient programme that should contribute
to accredited achievements and should melnde basic
shills and 17 weaching competences. Tocused pro-
gramme team development was generally adentitied
as a4 more successtul strategy than broader cross:
college staff training davs, which sometimes sutfered
poor atrendance and conflicting commitinents.

Where staff development in learning suppor had
been given a igh order of prioriee 1t had gained
from being included in o wider seaft development
strategy, I'his had mcluded an induction phase ot
I ArCness basic guidance  on

raing: SYStems

described  mo policv and practice handbaooks,
bricfings for all schools: progranime arcas or tac
ulties velating to assessment; referrals and speaalist
suppart available and a devdloping culrure ot under-
taking basic training in earning support issues. In
one colfege this takes the shape of, can essential
erid, which will staft to

accreditation require

undertake training in supporting learning ... " This
torms part of a wider tadder or grid of trainmg
which will help the college to assess, encourage and

develop the sKills of scatf over several vears,

Several colicges have also considered wavs i winch
they can imvolve staft o priority arcas of training
through sinnlar staft training davs to inset davs
the school sectars The experences ob the colleges
ndicare that the higher the protife tor tformal
traming in learning support, the more cttecove the

attendance and

progress. This ettectivels mirrors the delivery of

outcomes i lerms ofinterest,
learning support itself, where support from key statt
M programme arcas can make a signthcant dil
ference to student take up, commitment and out-

LOMUsS,

A significant Tevel of statt deselopment i learning
support is debvered focally, fe may cinerge intormally
from  networking,  from unplanned  inputs
mectings and From learning support and programme

<alt, working in partmership:
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This allows staff 1o share skills, evaluate
teaching sivles and materials and learn from
each other; at way help promote conunon
wnderstandings of the issues.

Colleges mast that the vatlue of intormal work
should nat be underestimated:

Liportant learming takes place, about the pro-
granune, the necds of vocanonal teachng
aboul learimng strategies asnd about the nnore
specific needs and  progress of aidnerdual
stiedents.

One idenufies  the

strategies used for traming and development:

college fallowmyg  range ol

. lmll'-d.l'\' \\'nl’k\hupa ONCLE OF TAWICE LA CAT O dTeas
such assdaslexiag deat awareness or disabilin

JWATCNUSS

o JLills workshops during team development dayvs:

action planning, negotiating shills acove Tistening,
o annual Kev skills conterence

¢ Dricfing sessions at departimental mectimgs:

mosth on ALS units mitial assessment

e programme team meetings: all parters now
included m team meenngs

e ot plainming sessions and materials devel

opment.

This covers a range of aconaties also deseribed by the

other colleges who stress the need 1og share

examples of  good  practives” and tog provide
strategios for overcommy, dithiculoes”, through dis-
vissions, Twa colleges also reter 1o a specitic men-

toring, role:

Fow neae menshers of the learnmg support team
and vocational colleagues, wee are cnbancing
L Lhe fact that all e
participants hare ventors means that devel-

the nipud on Stratesies o
opnient need< caar be et i aii ongomig e,

[carmmg advisors and support statt are alsomncluded
i traming and development strategies. Inacfew ol
leges they are plaving a @rowmge part o the

assesstent and organsation of learmmg support.

Volleges recognise that valuable communication and
learning has taiken place as a result of the range ot
statl development work and that this Tas helped 1o
forge uscliul hinks for further development of learnmg

support work. The studies from the colleges denniy:
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o considerable staff development work still wo be
undertaken

the need 1o find more appropriate aceredited

programmes

o many learning support specrbists need to under-
stand the content of vocational programimes in
order 1o develop and compile more subjecr-
related materals,

The tallowing evaluanon, from one college based on
its study i the area of staff traiming, illustrates some
ot the issues that are ikely to be raised through the

development of new learning strategies:

It bas heen miieresting to observe a strtking par-
allel beneeen iehat staff see as the problems sin-
dents face and clat stdenits themselies report
CoSeaff report feeling compromised and fros-
trated wearking with students crallenged by the
Interacy denvands of ther conrses, Stidents also
report frustration. A lis ghlights g potential
for statf tor blame stndents and sticdents to
Dlaine staff.

Key issues

s Simples transparent systems are necded 1o track
and record student atendance and progress tor a

range of purposes.,

s | caming support provision needs 1o he embraced
withm a self-critical culture to continuoushy

mprove s quafuy and effectiveness.

[ carming support s a whole college sssae which
necds 4 whole collepe strategy tor statlt

development.
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8 Getting a measure of learning

support

Learnmg support provision has grown markedly
over recent vears. Two colleges record 100°6 growrth
m provision with development soll planned. There
has been a significant shift in the nazure ot provision
with an increasing praportion of support work being
delivered  through close co-operation  with  pro-
gramme teams, and in some instances through inte-
grated models which involve positive partmerships
hetween specialist and mainstream seaff. All colleges
recard that learning support is making a posiave dif-

ference to

¢ rhe student experience
s college and learning cultures

o sudent rerention and achievement.

However, the extent of thar difference s soilly i some
cases, hard to quantify,

A wide range of evidence was gathered as a basis for
evaluation in this project. The main source was
through the use of staff and scudent questionnaires.
Some colleges have also included information col-
fected from planning, review and  course team
mectings, and from monitoring student action plan
targets and achievements, Other informaton has
been compiled from college-wide perception surveys,
Most colleges included information on the results of
initial assessment and take-up of learning support.
One college was able to provide statistical compar-
isons of the retention and achievement of students
receiving learning support with that of other stu-
dents on their progranine and demonstrated postive
otitcomes.  (One college’s evidence  of improved

retention is shown in Figure 4 on page 28.)

Where the data s Bmited, evidence is less conclusive,
In the case of the college where data is extensive,
Hrmer conclusions can be reached on the positive
cffects of learning support on retention and
achievement. This college intends to look ar vear-on-
VEAr SLATISTICY and will Took more cl«)\cl)‘ at student
progress in terms of grades. Most of the project col
feges intend to use statisticaly as well as qualitanve

and case study evidence, more fulls,

All the calleges identified a Large number of variables
affecting studene outcomes which makes i difficult
1o attribute outcomes fo individual factors, They
noted vartion i the quahty and skils of individuaal
tutors, vartadon i curriculum and in acosines and
materials planned for the progranmume. Among stu-

Vol2 Noé6

dents a wide dispaniey m such factors as indimiduoal
learning histories and social, cco nomic and domestie
circimstances  prevarled, Nevetheless, from the
wealth of material provided, i is possible to extract a

number of conciusions.

Results of initial assessment

Most project colleges aimed to screen all or most
learners at enery. From imital sereemng, the number
of students idenrified as entering college with a hasic
skills level below BSA Level T varied widely between
colleges as might be expected from the geographic
spread and from variations in che percentage of the
student population screened. Figures avaiable indi-
cated berween 20% to 78% of new students were
performing at a low level in terms of basic skalls, In
73
o

were below Fevel 1 and there were 0%, m another

twa colleges approximately 73% of those sereened
college, These figures are indicative of the massive
saale of demand tor basic <kills support across the

sectorn

Take-up of learning support

Despite the growth in learning support and o shift
towards methods of delivery agreed with programme
teams, there was sl a significant gap berween needs
identified and learning support taken up. The highest
level of take-up was approximately 5070 of those
students identified i one college and the lowest was
approximately 20%¢, Partnership reaching and other
methods of integrating the support into programme
arcas had a much higher strike-rate and were per-
ceived to be altogether more successtul, There was a
spin-off success factor in thar relationships with spe-
crabist staff developed in programme arcas helped
overcome prejudice which might have prevenred stu-
denes from artending specialist locations for support.
The use ¢ cemtres and workshops improved where
collaborative waork with programmes was strong and

ciiective.

Learning support accommodation

Seven colleges idendificd miprorements in accammo-
danion, materials and cquipment as learning support

work developed and was beter recor odoand

FE matters .| 327
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valued as a college-wide service. This was confirmed
by positive feedback from students. Twao colleges
indicated that students considered they had insatfi-
cient access o computing facilivies or appropriate
software.

Provision intégral to programmes

As stated above, all colleges recorded positive ben-

chs of close limson  with  programme  reams,
signalling collaborarive, integrated approaches o
learning support as the most significant factor intlu-
encmyg cftectivencess. Models included partaership
reaching work. support integral to tutoriad time and
spectabist support within vocational time. Groups
based my learning centres were more effective i a pro-
eramme tutor was involved. Although  speciatist
support outside a programme was valued, most cal-
leges had moved towards more learning support
work structured into programmes. Evidence from
indicated improved  retention  in

three  colleges

lcarning support through this shift in approaches,
one example showing improvement from 137
(1994951 to a0, ¢1995-96). One college also
recorded that 80" of ALS units generated come
from parmership or -programme maodels. A much
higher proportion of students (6770 who receined
support in learning centres did not accrue sufficient
larning support time to trigger additional support

unit funding.

Effect of learning support on student
retention

There are strong indications that learning support

improves  student retention and achievement.
Retention rates recorded tor fearning support ses-
stons, espectatly where it was dednered inocon-
junction with the programme. averaged 0% or
over. Figures for five programmes which were
studied inoone college show over 800 retention,
Another college undertook 3 detatted analvsis of
seven programmes, with 435 stoudents across the
range of college disciplines comparing the rewention
ol the studenrs recenving learning support with that

“. of stu-

of others an the programme. Overall, 73
dents recavang fearnmg support completed the pro-
gramme, while only 5270 of those not receiving
support staved. Retention for all the students for one
or two of these programmes was poor but, with the
exception of one case, retention rates were signifi-

canth higher tor those receving support.

Vol 2 No 6

Student survey responses and case seudies also pro-
vided evidence that learning, support contribured o
student staving power. A student who had missed
sone time and started 1o fall behind in work com-
mented that learning support helped him ro plan and
re-schedule his work. He completed his GNVQ pro-
gramme. Another student was identified by staff as
likely 1o drop our. He atended more sessions ol
learning support than any other sessions on his pro-
gramme and atrributed his suceessful completion to
the wav work was monitored in learnming support ses-
stons, in this cases mregral to turoral work.

Learning support and student
achievement

The information from staff and student sarveys was

generatlv - clearer on the relationship between
learning suppore and studenes” progress and achicve-
ments, than for retention. There was evidence from
student reviews on pragranunes that support was
helping Tearners achicve, Most colleges provided evi-
dence from case studies, course team mectings and
reviews. All demonstrated a0 positive impact on

achicvement levels.,

The results shown below came trom a college where
Al students from five programmes responded 1o a

specially designed questionnaire:

o Avtotal of 100% considered that learning support
had helped them to monitor therr progress and

mect deadhines.

* N\ rotal of 930 considored they had ganed

support i complenng assignment work.
Stadents” comments on learnimg support include:

ol has helped me improve my work, Tes settng

betrer”

* e helps e plan. Lt we did not have a Fdon't

think we'd ec anvwhere.”
e [ chink ics appropriate o pass the course.”

Staft responses from mwo other colleges mdicated

mmprovements in the qualinn of the following:

o <petling and paragraphmg skills
e confidence

. }_‘I'JL'L‘\.

The college study of five programmes reterred 1o
above also anabvsed studems achievements, identi-
fving the number of course components or unies
attamed. Rates of achievement were poor for several
courses but studenes receiving learning support
achicved an overall average of 3% or 0.6 units more

FE matters 39
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than thase not receiving support. On one course the
rate of achievement was 18% better. Put in the
context that the students receiving support had been
identificd as anlikely to succeed. the vffect of the
learning support was to draw their achievements up
to, and ubore, those of their peers, who had been
identified ar the outset as likely to sueceed.

Value of learning support

Staff and student responses to questionnaires added
sigiificantly ro the infarmation drawn from the out-
comes aready outined above, This reflected the dif-
ferent choices made about areas for guestioning.
Survevs produced a range of informarinn on specitic
aspects ot cach college’s learning support service,
identifving some pnespected areas for improvement
and action.

[n general, both students receiv ing support and pro-
eramme  staff whose  students were taking up
support, provided positve feedback on learning
support provision. In - one student survey,  the
majority of responses rated most aspects of learning
support as good (4} on a scale of poor to excellent

{1=51. These included:
¢ cnabling deadlimes to be met
¢ achieving assignments
o developing grading evidence

* mecting shore- and long-rerm goals,

‘omments included:

o~

o “enjovabie’

s “helptul’

s “usctul’

¢ it worked weli®

¢ it helps vou catch up'

b

>

two other survevs, students commented on:

e the usefulness of the support programme

o help recenved with coursework

* improved contidence

e gerring better about asking for the right
help

o improvements in English and Maths Skills

o the relevance of marerials.

Some eritical feedback on speaific aspeces was alsao
Where

unhelpful it appeared to relate either o a speatfic

received. students  considered  aspects
aspect of support, tor example, the numeracy wtor
and fracuions, or isstes such as insufficient computer

ACCOSS,

Generally, statt responded positively on guestions of
the effectiveness of support on:

40 FE matters

o the uscfulness of informartion from inutial
student assessinent

o link and referral procedures.

Comments from staff identtied individual students
who had achieved better grades on assignments and
vor more out of the programme as a resule of
learning support provided. Case studies also pro-

vided valuanle information on the success of specific

support in relanon to individoal studenrs.

A survey of staff in another college found that 50"
of staff were unaware of referral processes and over
30 doubled the value of the sereening process. Not
surprisingly, this was a college where 6074 of those
students wdentified by inital assessment as having,
support needs, had not taken up support. Most col-
cges emphasised the vafue of the evaluation in
helping them to identify both strengrhs and priorities

for acrion to Improve sersices for learners.

Value of different models

Fhe maost successfd model s the one that
eorks for the students and the programnie.

This was a common message from all the college
studies. Learning centres were seen as valuable for
maore motivated students with generally higher levels
of study <kills who could drop in and access mate-
rials they needed. In one parricular college borh A-
and  GNVQ and
Advaneced students clearly benetited 1rom a flexible

level  students Intermediate
learner cenrre provision which catered “or taught ses-
stons, alongside individual surgery appointments
and drop-in support services. Flexibility in staffing
and support systems is key to the success of specialist

CCNres.,

For less confident fearners in a4 large multi-sre
coflege, support srructured into the programme had
been adopred as a more etfective model, Most col-
leges regarded learning support integrated mrto the

programme as the most effective approach.

Nevertheless, specialist supporg=Workshops were
identiticd as valuable b indi\'iJ\Qi/\rudcnr\ where
programme ~taff referring students had themselves
been positive abour the value for the student, Tn one
college’s survey on the effectiveness ot different
models, some replies from mainstream staff who
referred students to basic skitls support included
comments on students having the opportunity to
work on basie skills away from the pressures of the
course. In this particular case a clear preference for a
specialist to deliver learning support, and a small
preference Tor locatng the delivery outside a main-

Vol2 No 6
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stream setting was identified. This needs to be seen
as a contrast with all the other colleges which
emphasised the need for integration of support into
programmes and included comments that students
would be refuctant o access support in other loca-
tions or in extra time. Daca collected on take-up and
retention also dluminates the success of more inte-

grated maodels,

Key issues

e [nitial assessment processes are identitving a high

volume of support needs.

e At their best, colleges identified were ondy sup-
portit | one in every two students with identified
support needs.

* Provision which is integrated into the programme
area is most effective i take-up and in achiceving
positive outcomes.

¢ [earning support does have a posttive impact on

student retention and achievement.

Future developments

Al colleges confirmed the value of the FFDA projecat
in:

o providing a stimulus tor development

* providing the opportunites to share and examine
developments and pracuices infearming support

a range of colleges

e promating and disseminating interest in desel-

oping learning strategics

o casuring a close study and evaluation of aspects of
their work in this field, which has alfowed them o
cansolidate cffective practice and plan improve-

ments and the neat stage of development.

Most colleges found the time span of the project tao
limited to fulfil all aspects of their inidal plans, espe-
cially the evaluative processes proposed. Colleges
identificd strengehs to consolidare and a range of
strategies on which to move forward in the nexe vear,
Most colleges identified the need to improve moni-
roring procedures, both to assure quahey and o
measure  cffectiveness in relation to o take-up,

retention, progress and achievements.

Most colleges included extendimg and improving
svatens to provide evidence of value in the next stage
of devetopment. A range of ather improvements
were identified:

Culture and organisation

¢ Conunued work on college cultures to ensure
learning sapport becomies an entittement tor all

learners

o [mproving the clarity of objecrives, the under-
standing of services provided and their rela-
tionship to funding

o Embedding learning support svstems further into
CXISTINgG Structures, systems and practices to
improve and extend ownership

o [mproving internal publicity and communmication

on learning support

+ Ixrending and enhancing the practical collabo-

ration and ownership of programme teams

¢ Promoting a culture which encourages and sup-
ports students in the management of their own

learning,

e Improving the overall coherence of learning,
support provision by maximising the potential of
the many and various specialist staff across the
college

o Clanfving distinctions between learnimg support

and additional learning support

information systems, recording and monitoring
e [mprovig plannimg and estimating need

s Refming and improving recording and moni-

TOFINE SUstes

s lmproving information supporr available through
management information systems, including

betrer aceess to achievement outcomes

« NMaintaining accurate aggregate and individual
records of the outcomes of initial assessment to
enstire a better college and individual response to

ﬂk't‘tl\
o Improving recording svstems tor deop-in students
s Supporting further studies of learning support

o Undertaking parallel studies to analyvse aspects o
the variables which also influence studem

ourcoimes

Delivery
« Retming and improsimg methods of deliven

¢ Increasing the volume of support whichws at the

<ame time ntegrated and specific

Vol2 No6 FE matters ( 41




T

e Extending learning support strategics to pro-
grammes not currently insolved

o Improving curriculum, resources and muaterals

available
o Developing study skills packs for mdinadual study
¢ Developing T and mulumedia approaches

o [mproving clarey of roles of specialist support

and vocational statf

Staff development

¢ Parending statt tramning for speciahsts and voca-
rional staff, including use of modular and

customised programmes

¢ Improving the ettecriveness of mitial assessment

and referral through turther sttt oammg

¢ Larending sttt development i interpersonal
shills training, recognismg that ettective parmer-
ships often depend on eftectiv e team relationshaps
e Promoting statf desclopment events to atrract

statt across disciplines to share ideas on fearming

STy fes

Resourcing issues
¢ Pxrending lL'JFI]lH}_‘, SUPPOTT across alt sres

o Imvestigating improved tlesibalion m logamg ATS
units where students” needs tar support are shore-
term or less regular than may currently trivger

levels of funding,
¢ Devolving esumared budgets
* Developing studies on cost-effectivencss

Cancern wath interpretations of fundimg ATS and the
Jdearest and most pracocal wavs of admimisterg,
and recording fearamg cupport have contnued 1o be
a focus for discussion among partcipants in this
project and ar TEDA national conterences held on

fcarning support.

4
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9 Recommendations

Tt is hoped that colleges will be able o learn from
commentary and keyvissues identified in cach secrion
ol the report, from examples used dhroughout the
text and from future developments highlighted by
project colleges and reproduced on page 41 of this
document. Tn this finsl, brief section of the report we
set out kev recommendanions emerging from the

findings of project colleges.
(.()“C:_{U\ need to:

o understand learning support developments in the
context of both national developments and local
earning needs

o recognise the cultural transioions necded i the
organisation and the forces thar affect them

o clarify college policy relating to support as an
entitlement tor 2 fearners and the respansibiliny
of ull stalt.

» cnsure that afl st understand and work
implement college policy

o idenuty clear objectives for leaming support.

¢ offer learnimg support as an enotdement Tor all
lcarmers

e establish clear systems and strucrures with space

tor imnovation

o devise and communicate ctfecon e mplementation
strategies which encompass a diversity of models

of delivery ratlored to need

* cnsure effectise liaison, organisational support
and mformation exchange

o molve programme teams in plannimg and imple-
menting support serategies which are course

coangruent
o develop both specialist and mamstrcan stat
o developa culture of endeal self-evaluation 1o

contmuoushy devetop the quabhoy of learning
SUppart provision,

Learning support services have grown markedh ma
few vears and are making a positne ditterence 1o
ottcomes tor many students paroapating. Colleges

need to contmue to;

v use il assessment Processes .lpprupt'i.llk‘l} o

idenafy learmmg needs

Vol 2 No 6

s improve the overall take-up of learning support

o increase the involvement of mainstream staft in
Jdeciston-making and implementation of support

strategies and models

¢ monitor attendance, progress, retention and
achicvement of learners receiving support to
measure effectivencess

o collect other evaluative evidence and case srudys

information to measure the guahiee and value ot
learning support work.

FE matters 43
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Appendices

Appendix 1: Additional support - staff questionnaire

|
x
|
|

ADDITIONAL SUPPORT - STAFF QUESTIONNAIRE

23)

2b)

2c)

2d)

3a)

3b)

Vol 2 No 6 FE matters 4 :J

FORMATION | NFI A

Date: Y /38

Courses you are involved in:

Do you know the procedure for referring a student for
additional literacy and or numeracy support into Online?

During this academic year have you referred any students
{or additional support into Online?

If yes - how many students have you referred
for Literacy? : I for numeracy?

If yes - have your students found the suppcrt they have
received beneficial?

If yes to 2¢ - can you please briefly note the reasons for your answer:

Did you screen your students usingthe Y N
ALBSU literacy / numeracy skills test? D L__J

What information did you expect to get from the screening?

NOT

ALL

Samcamuan - PR, -
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‘ 3c!  Given your answer to 3b - how useful have you found the screening exercise?

4a)  In what ways do you think additional support should be provided?
{you can specify more than one choice)

; Student seli-access of support material in the Leaming Development Centre
\ Course tutors trained to deliver literacy and numeracy support

Specialist literacy and 7 or numeracy staff in a workshop such &s Online [:]
Specialist literacy and / or numeracy staff in the Learning Development Centre D

Specialist literacy and / or numeracy staff working with you in class

Other (please specify)

4b Can you briefly note the reasons for your choice(s) in 4a

5) Have you ever been into Onling? Y N
6) Do you know what support materials are used in Online? Y N
|
|
!
46 FE matters - - Vol z No 6
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What do you see as the role of a specialist literacy / numeracy workshop such as Online?
(you can specily more than one choice).

. A teaching base for additional suppont l:]
. A resource base D
. A Word processing base D
. A base from which to get advice on supporting students [:]

in need of literacy and / or numaracy suppor

- Cther (please specity)

Would you like an introduction to the Online rescurces Y

N
and staff? D D

Any other comments
Please make any comments/suggestions you may have regarding Additional Support:

Thankyou

FE matters moe
JA
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Appendix 2: Course checklist

S o !
|
!
COURSE CHECKLIST
1 General Course Information |
How is the course structured? '
yes no i
1 modules ] ] i
1 taught £l 0
i practical ] Ll |
i open learning ] 0] ‘
work placement ™ 1 !
i communicadon input ] Ll i
; numeracy input O O
: Eo11 21 PPN
WhHaU S YOUT INPULY Lot e et i
| .
' 2 Teaching Styles
i a  Which teaching styles are used on the course? {
Do they include |
i Frequendy | Sometimes | Occasionally !
; lectures i
| research projects :
i notes
i OHP
! handouts
| demonstrations
| dictation .
‘ discussion i
i warksheets E
i ‘packages ;
i videos
' o131 11 RN OUUTSN
2 ANY COMUMIENLS 11eetineeeeiniieoccrrsssrterarenstessssesnas s ressteesensane caas seaseessmarasanmmssnass sersmssenasnmamnseoemsenses
| i
i ........................................................................................................................................... |‘
j b Are technical terms used on the course? ;
% | no |
| specialist words O !
; academic language J 3.
i (give examples) i
i i
: ADNY COMMENLS .ovverneerreerenrraiaeenes }
!
........................................................................................................................................... i
| @ National Suppon Project for Colicges
|
L. e e __ e . ,I
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3 Assessment _
How is the course assessed?
Does the assessment include

Frequenty Sometimes Occasionallv

re-set 1ests

i exams (interim or final)
ConUNUOUS assessment
accignments or project work

practical
. oral presentation
placement component
iolic
OUNET crrccierirrereer e rcrtienera e e e e sarsas e
ATIY COTTUTIEIIIS w.vreuvrieeetressereenreeesessesesinsamssessssessseasansane o0 ssanasasatomsson s messsennesmssesuaransnresrsresenes
4 Learner Requirements
a Practical skills
Frequendy  Sometimes  Occasionally
(i) Is equipment used? O 8 O
WHAL IS USEAT Lottt e e et et et s e san e e sa e st e rrnenris
yes no
Is prior knowledge necessary? 0 O
ATIY COMIMEIINS teiiiueimiianereereiarrersisranererasssessecsessasssmnseas steessensasnssnn sssmssmmssnsssssmtanrareses ranseasssees s
yes no
(if) Do leamers need to be aware of Health & Safety measures? U ]
ANY COMIMIENILS teieiteiuiietmniereeerrariosseusamraemasserssarestesisnsessssesssrr ssstonnssensnsessssnsesstoasesansmsntasnserasion
(ili) Do learners have to translate verbal or written instructions in to action?
Frequendy Sometimes  Occasionally
O
ATTY COMUTIEIIES 1etruurrnnenenieercreraaretrarsesnteeresasrasasesstestssersnsnsssessssesssnmessns semmenasssisiensassnsas <omesesas
b Personal Skills
(i) Do leamners deal with the public or have to communicate with others?
Frequendy  Sometimes  Occasionally
O g
@ National Suppon Project [or Colleges
g
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i (ii) Do leamers need 1o be aware of .-
|

formal and informal communication []
appropriate vocabulary O
body language O

- O

social skills

Any comments

(ili) As part of the course do leamners need to work in a group?
Frequently ~ Sometimes  Occasionally

. O
j And do: Frequendy Sometimes Occasionally
' group discussion

role play

group assignments/practical tasks

OthBT e

Any comments

¢ Communication Skills

(i) Reading
Do leamers need to read:-

Frequendy Somelimes Occasionally

textbooks
manuals
| journals
handouts/worksheets
statistics (eraphs)
blackboards/whiteboards/OHPs
trade literature
self access materials
notices
written insuuctions
Teports

cks

@ National Support Project for Colleges
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(i} Note-taking
Do leamers need to take notes:-

Frequentlv Sometimes

Occasionally

from blackboard

from dictation

from a writien source {(eg textbook)

from a demonstration

(iii; Writing
Do leamers have 1o write:-

Frequendy Sometimes

Occasionally

memaos

notes

essays

eports

letters

instructions

descriptions of practical work

answers 1o guestions

(iv)Numeracy Skills
Do leamners need (o be able to usa:-

Frequently Sometimes

Occasionally

4 rules of number (+ - x <)

dacimals

fracuons

money

weights and measures

_percentages

averages

ratio and proporiion

‘darea

volume/capacity

ume

graphs/ables

use of calculator

alpebra

geometry

trigo: - ometryv

@ Naiiona! Suppen Project for Colleges
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(v) OraVaural Skills (speaking and lisiening)

Do leamers need to be able to:-

Freguentlv

Sometimes

Occasionaliv

give clear explanations/descriptions

use correct sequencing

use appropriate vocabulary

answer the telephone

give messages

work at the reception

understand spoken instructions

give clear instructions

d Research Sklills
Do leamners need to use:-

Frequendy

Sometimes

Occasionally

library

reference books

dicuonaries

joumnals

catalogues

e Information Technology
Do leammers need to be able to:-

requently

Sometimes

QOccasionally

use a keyboard

read cOMputer prmouts

do basic word processing

obtain information

use spreadsheets

use a database

© National Suppon Project f'or Colleges
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Appendix 3: A-level studies - self-assessment checklist

: . A Level Studies - Self Assessment Checklist
Study Skills

Date i TULOE GIOUD cotinieieiiiii e ee st see e e ee bt san e mecmbaa et rv et bbnas e ne eas

How welt da you feel you can use the following study skills? Grade yourself as honestly as you can.
You will need to discuss any weak areas with your tutor. i
Need lo improve Geod Excellent
1 2 3 4 5 6

; Attitude and Motivation

*  Self management (setling goals, assessing your own
progress)

* Paper management (organising notes. cross referencing)

*  Ravising (weekly, in preparation for exams)

Time Management

* Planning (planning ahead, prioritising tasks)

" Meeling deadlines
Research
* Information seeking (Library, CO Rom)

! *  Extracting key pcints (from baoks. arlicles, telks and
lectures)

*  Note-taking {from text. audio. video or lessaons)
Analysis

* Aralysing (breaking things down)
Summarising

Evaluating

Argument (support or refute propositions)
Communication

* Using different formats (oral presentation.repont. extended |
essays)

Understanding questicns (exams. essays.research)
* Discussion skills

Paragraphing/organising ideas
Grammar/sentence structure
Spelling/punctuation

ot eful in iQn?
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Appendix 4: Staffing chart

STAFFING CHART

ESquSl_. Ty 8re sTCan

Learner S

upport Programme

P Adult Easic Skills

“ Vocational Programme

]

Area Areas
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| . i
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a3 o3 trabux<citha basc~ ! occasicna bas’s .
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with times conveniant
students.

to the priorities of the
vozaticral area.

a2z 11 Laison win
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St=ff times may be changed
or staff withdrawn aceeding
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Appendix 5: Study centre questionnaire

Study Centre Questionnaire
Winter 1995

Flease help Us 1o help you. '
Complete the questionnaire; feel frea to add any comments you think would help.
Thank you.

Section 1 - about you the student. Everyone should answer this section.

Your Tutor group

Programme of study...
O Atevels {please specify)

(0 Advanced GNVQ (please specify)

O Gcse (please specify)

(1 Intermediate GNVQ (please specify)

1 Foundation GNVQ {please specify)

i. Have your tutors encouraged you to use the Study Centre?

Subject tutors O yes (no
Group Tutors a yes 7 no
Senior Tutcrs a yes [ no

if you have never used the Study Centre please answer section 6§ and hand this in to your
Group Tutor

Section 2
2. Do you use the Study Centre

d during private study sessions a during timetabled sessions

O during lunch breaks

3. How often do you use the Study Centre?
(J almost every day O roughly once/twice each week (7 not regularly

4. How did you learn about the Study Centre?
O3 from friends 3 from tutors 3 by accident
7 other please specify

5. Dn you find the Study Centre comfortable to work in? [ yes [J no
If not please comment

6. Do yeu find the Study Centre a good place to work? (J yes [ no
If not piease comment

Vol 2 No 6 FE matters
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Section 3 - drop-in

7. Do you drop-in to use the Study Centre

(0 to use the computers Jasa place lo study
(O to seek help from staff O to use support materials

(3 to borrow equipment [ to meet other students to chat

82. Have you used support materials in the Study Centre?
I usually (3 sometimes d rarely (3 never

8b. if yes did you find the materials
O very usetul (O quite useful (3 notvery useful [ not useful at al

9. Did you find using the Study Centre ‘
a very useful O quite useful (A ot very wseful (7 not useful at all

Section 4 - timetabled sessions
10. How many hours per week are you timetabled to the Study Centre?

1 hour O hours (1 3 hours (] more than 3 hours

11. Do you use these sessions to
3 work an assignments (J get suppornt frorr maths/English staff
(1 other - please specify

12. Do you find these sessions
0 very useful 3 quite useful (3 not very useful (1 not useful at all

If you have riever used staff support in the Study Centre answer sectlon 6 and then hand

this questionnaire to your Group Tutor.

Section § - Study Centre staff
12. Did you find staff available at the time you needed them

a always O usually 3 sometimes a rarely

14. Did you find the support you received
(3 very useful (7 quite useful [ not very useful [ not useful at all

15. Did you find the staff friendly and supportive?
(3 aways (3 usually (0 sometimes O rarely

Section 6 - Your comments

How wauld you like to see the Study Centre improved? {Feel free to continue over the page.) i

Cl never

!
i
1 never :
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FE colteges are w'rtnvessing_a major

“re-evaluation of the autonomy of the
fearner and what comprises successtul
fearning strategies. At its most effedtive,
learning support-secures learners’
access to effective learning throughout’

. the mainstream cusricutum.. FEDA
trialled models and strategies for
learning support with eight colleges,
This paper gives examples of stfategios
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how learning support made a difference

- to those students who were able to
take it un.
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